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ABSTRACT 
A STUDY OF OPINIONS RELATIVE 
TO THE 
KIWLEY JUNIOR-SENIOR HIGH SCHOOL 
INTRODUCTION 
One of the statements most often voiced by .American educators 
relative to the philosophy of American public education is that schools 
should be for all of the children of all of the people. The identifica-
tion of our schools as public schools indicates that a public is the 
ultimate benefactor. In the ideal· situation our public school system 
should exist for the purpose of service to the pupils and thus indirectly 
to the public. To merely assume that our schools serve the pupils and 
public to a maximum extent may be erroneous. Some method is needed to 
determine how closely the schools are approachl.Ilg the ideal of service 
to pupils and public. An audit of the opinions of the pupils, parents, 
and teachers should provide strong evidence concerning the accomplish-
ment of this ideal. 
STATEMENT OF THE PROBLEM 
The specific problem of the study is to determine through the 
medium of an inventory the opinions of the pupils, parents, and teachers 
serving and served .by the Kinsley, Kansas Junior-Senior High School 
relative to their specific and general satisfaction and dissatisfaction 
with the above mentioned school. The overall objective is to make 
recommendations for such changes in the school program as indicated 
by the data from the opinion inventories. 
METHOD AND SCOPE 
The source of data for this investigation was the results 
obtained from opinionnaires submitted to the parents, pupils, and 
teachers of the Kinsley Junior-Senior High School during the school 
year 1953-54. With this limit, the hub of public opinion concerning 
the schools would be reached, and every person within the groups con-
tacted would at least have the opportunity to express his or her 
opinion. Any further surveying would necessarily take the form of 
samplings. The forms used were the Illinois Inventories of Parent 
Opinion, Pupil Opinion, and Teacher Opinion (See Appendix A, B, C). 
CONCLUSIONS 
From a study of the data presented it may be concluded that: 
1. A distinct majority of the respondents (parents, pupils, 
and teachers) to the opinionnaires were satisfied in general with the 
school and only a very small minority expressed dissatisfaction to any 
extento 
2. Parents and pupils were generally satisfied with the way 
students were treated by the school, with the discipline, with the 
teaching methods used, with the lunch arrangements, and with the help 
the school gives the students on social problems. Some dissatisfaction 
was expressed concerning too many activities, Tuesday night basketball 
games, the lunch arrangements, and changeable or inconsistent dis-
cipline. 
3. Agreement was general that most of the curriculum would 
prove useful to the students in everyday living. 
4. Students almost unanimously expressed that they were proud 
of their school. 
5. Opinion was definitely expressed that equipment is adequate, 
and that the school is kept clean. 
6. Parents and teachers agreed that they did not know each 
other as well as they would like. There was a distinct lack of parent 
visitation to the school. 
7. A majority of teachers considered the system by which pupil 
progress is evaluated as being good, but quite a number of teachers and 
parents believed that the system of reporting to pa.rents was only fair. 
8. Nearly one half of all the respondents considered that it 
costs the student too much money to attend school. 
9. A small minority of teachers and students either do not 
consider themselves 11 one of the gang" or are uncertain in this respect. 
10. Parents expressed themselves in favor of kindergarten, a 
system of junior colleges, higher salaries for teachers, and higher truces 
if this should become necessary to maintain the offerings of the school. 
Doubt was expressed as to the advisability of spending tax money for 
evening school. 
11. Teachers were satisfied with their work load, the activities 
they sponsor, with discipline, with the academic freedom they enjoy, and 
with the way they are treated both by the administration and by the 
people of the community. Some dissatisfaction was expressed concerning 
the salary schedule. 
12. The things most liked about the school were the modern 
buildings and facilities, the general harmony and cooperation evident 
in the school, and the opportunities offered the students. Parents 
and students alike expressed satisfaction with the teachers. 
13. The things most disliked about the school by the parents and 
students were the personal characteristics of some teachers, the short 
noon hour, and the overemphasis on sports. Teachers and parents criti-
cized the indifferent attitude of some pupils toward scholarship and 
parents 1 mterference on discipline. 
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CHAPTER I 
INTRODUCTION 
The word public, used to delineate our schools, indicates that 
a public is the u1 timate benefactor served by these schools, and that 
identification of our schools as public schools suggests that these 
schools are moulded by the opinions and desires of the public or publics 
which the school serves. A reservation might be added that most thought-
ful educators and school administrators agree that the publics should 
profit from the leadership of professional educators and school adminis-
trators, and this leadership should play an important role in the 
shaping of public opinion relative to the schools. The importance of 
the opinions held by the publics and the need for a measure of leader-
ship by professional educators strongly sugges that the opinions of 
these publics should be, as carefully as is possible, analyzed as to 
the specific and general views of the groups serving and served by the 
schools. This study concerns itself with the determination through the 
medium of an inventory of the opinions of the parents, pupils, and 
teachers serving and served by the Kinsley, Kansas Junior-Senior High 
School relative to their specific and general satisfaction and dissatis-
faction with the above mentioned school. 
Bolton, Cole, and Jessup express clearly the importance of public 
opinion. 
The school ultimately becomes just what the community sanctions. 
The superintendent may evolve policies, the board endorse, and the 
2 
teachers acclaim, but the final establishment rests with the 
patrons. They pay the bills, they must vote the revenues.l 
These authors continue by emphasizing the need for strong leader-
ship on the part of the superintendent. 
The problem of how best to study, analyze, and audit this 
intangible factor, group opinion, presents itself. The hazards involved 
in such an enterprise have become increasingly evident in recent years. 
One factor contributing to the extinction of one of the most popular 
magazines of the twenties and thirties was the at tempt of the magazine 
to determine public opinion, and the miserable failure of this attempt. 
This magazine made what the editors felt was an exacting test of public 
opinion and determined that Alf Landon would defeat Franklin D. Roose-
velt in the 1936 presidential election. The test was in error largely 
as a result of biased sampling. 
A colossal example of biased sampling i s that of the Liter ary 
Digest public opinion poll during the 1936 presidential campaign. 
Several million post-card ballots were ••• circulated ••• But 
the mailing lists were made up from telephone directories and 
automobile registration lists ••• the telephone subscribers and 
car owners voted with a majority in favor of the candidate who 
lost, while the nontelephone subscribers and noncar owners voted 
at the polls in a more decisive way for the successful candidate • 
• • • The scientific investigator must be eternally vigilant t o 
the possibility of biased sampling.2 
The outcome of the political duel for the presidency between 
Dewey and Truman gave further proof of the elusiveness of public 
1 F. E. Bolton, T. R. Cole, and J. H. Jessup, The Beginning 
Superintendent (New York: The MacMillan Company, 1937),p. 56. 
2 J. p. Guilford, Fundamental Statistics in Psychology and 
Education (New York: McGraw-Hill Book Company, 195°0), p. 178. -
opinion. The several groups tal-cing polls with varying aino'Wlts 
scientific methodology as a part of their diagnostic technique fell 
short of success. These failures should make evident the inadvisa-
bility of basing opinions concerning group sentiment upon personal 
observation of what appears to be the view or views of the majority. 
Philosophers stress the difficulty of judging the realness of 
far more tangible entities than group sentiment. Hilllter Mead writes 
on the nature of reality as viewed by idealistic philosophers as 
folio.vs: 
3 
The idealistic thinker first established a distinction that is 
all important ••• that between appearance and reality ••• The 
idealist emphasizes how often we confuse appearance and reality, 
either as a result of careless observation or because of inadequate 
thinking.3 
Several factors make personal observation of public opinion 
perilous. There is the danger of basing too much emphasis on the ideas 
expressed by a very vocal minority. Often the individuals who speak 
the loudest and most vehemently actually voice opinions which run 
co'Wlter to those held by the majority. Also, the observer is often 
unconsciously influenced to a greater extent if such a vocal individual 
is of high social and economic status. The practice referred to in 
the old adage, ttoil the wheel that squeaks the loudest," is a poor 
guide £or an educator to follow. 
3 Hilllter Mead, and Problems of Philosophy (New York: 
Henry Holt and Co., 1946), p-:--61. 
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The psychological factor of "wishful thinkingt1 can not be 
removed entirely from personal observation. The observer is influenced 
by his own views and can never look at the scene with complete objec-
tivity. The administrator does not have the time to effect an adequate 
sampling of the views of the patrons, students, and faculty. And if he 
should find time to obtain such a sampling, he would be unable, in 
personal interviews, to secure a frank expression of opinion from a 
sufficient percentage of the number interviewed. The natural reticence 
of many persons to voice disapproval, and the desire and habit of many 
of these same people to carry on conversations in a way that will "win 
friends and influence people" would be a barrier to the success of the 
endeavor. On the other hand, there are, of course, persons who are 
ttchronic gripers," who express negativism to an extent which is probably 
more extreme than they, the fault finders , realize. 
An adequate appraisal of opinions held by their various publics 
is needed by school boards. In the school district served by the 
Kinsley, Kansas Public Schools, the school board consists of a group of 
laymen elected by local citizens to represent the conmunity in the 
management of the schools. To adequately manage the school according 
to the desires of the school patrons and citizens of the community, it 
is necessary that the board be inforIIBd concerning the desires and 
views of these publics. 
Not only should these lay leaders of education have general 
ideas concerning the views of the community, but they should also have 
access to sentiments on various specific aspects of the school. The 
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board with knowledge of attitudes concerning specifics would be able to 
act in a more positive and less hesitant manner. 
The superintendent of schools finds that the educational prob-
lems which face the board are his also. In addition to the problems 
he holds mutually with the board, are the problems of personnel rela-
tions, guidance, and the problem of informing and leading the public by 
means of public relations techniques. 
We may assume that teachers are like other employee groups in 
that they are less effective and less efficient if they are dissatisfied 
and afflicted with low morale. There is, therefore, a necessity for 
the superintendent to become aware of dissatisfaction on the part of 
the teachers when it exceeds what could be considered a normal amount 
of discontent. The superintendent should likewise trace the specific 
source or sources of this dissatisfaction. An audit of teacher opinion 
should make any such malcontent apparent to the administrator and allow 
him to determine some of its causes and work tO\"Tard cures. 
The primary purpose of a public relations program is to convince 
its publics that the school is doing a good job and to recruit public 
support in doing a better job through planned improvements. Opinion-
naires may be used to determine the amount of success achieved by 
current public relations and personnel practices, what aspects of the 
program are succeeding or failing, and what are the most pressing needs 
for improvemnt or clarification. 
D. n. Reber expresses his opinion of a public relations program 
as viewed by a high school principal. His statement provides valuable 
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counsel for any school administrator. 
The secondary-school principal of today, if he is to provide a 
sound educational program, must show paramount concern for a need 
of community understanding; otherwise, his program will fail to 
meet the objectives of a modern philosophy of education. The high 
school of today is a vital part of the community-the focal point 
of its activities. Without the support of the public, the school 
cannot function, and the contribution which the public makes toward 
the schools, is in direct proportion to its understanding.4 
The attitudes toward the school held by students, parents, and 
the remainder of the community are of great concern to teachers. The 
need to be familiar with the attitudes of these various groups is not 
based simply upon the desire of the teacher to survive in his position, 
but also upon his aspiration to teach in the best possible marmer. It 
is natural to assume that the attitudes of parents are very highly 
influenced by the attitudes of their children, and because the parents 
make up the group which holds the most per sonal interest in the schools, 
we may assume that the parents are mor e familiar with these schools 
than any other group and probably do much to influence the opinions of 
other groups. To determine the attitude of students and parents 
opinionnaires may be used, and since these groups, from an educational 
viewpoint, are at the vortex of the community, there can be the assump-
tion that the results of the appraisal may be trusted. Teachers may 
well profit from a careful study of such an appraisal, and a modifica-
tion of their methods may result. 
4 D. D. Reber, "The Principal Interprets His School, 11 Bulletin 
152 , (National Associati~of Secondary Principals;-February, 1948), 
p7175. 
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The student's accomplishment level, like that of his teacher, is 
vastly damaged by low morale. The state of student morale can be 
deduced from the results of the audit of student opinion. 
Those persons involved in the great task of operating and 
supervising the schools: school board members, superintendents, 
principals, and teachers, should regard the public as stockholders in 
a group enterprise of great and important dimensions, and as such, 
these stockholders should not only be well mformed as to the program 
but should also have opportunity to make suggestiOJ.--is that may improve 
the administration of this school enterprise. 
Schools should always be written of and talked about as invest-
ments with good returns, and not in terms of 11sinkingfl more money 
in them; where schools are concerned, the people do not donate, 
but invest.5 
THE PROBLEM 
Statement of the problem. The specific problem of the study is 
to determine, through the medium of an inventory, the opinions of the 
pupils, parents, and teachers serving and served by the Kinsley, Kansas 
Jilllior-Senior High School relative to their specific and general satis-
faction and dissatisfaction with the above mentioned school. The 
writer, due to long association with this school, became interested in 
determining the attitudes of these groups toward the school system. 
5 Ward G. Reeder, The Fundamentals of Public School Administra-
tion (New· York: The MacMillan Company, 195lJ, P• 70l. 
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The overall objective is to make recommendations for such changes in 
the school program as indicated by the data from the opinion inventories. 
The forms used are the Illinois Inventories of Parent Opinion, 
Pupil Opinion, and Teacher Opinion. In the manual ex-plaining the use 
and purposes of the audit the author makes the follo.ving stateIIEnt. 
Each of the inventories was carefully pretested, restructured, 
actually utilized in one or more city-wide polls and is now modified 
in whatever respects (few in number and for the most part minor in 
character) this experience suggested as desirable. Each inventory 
is thus offered with full confidence that it will ttwork1• if employed 
in strict accordance with the directions and safeguards.6 
The writer adds that t he above mentioned directions and safe-
guards were carefully followed. 
Importance of the Study. One of the statements most often 
voiced by American educators relative to the ph:iJ.osophy of American 
public education is that the schools are for all of the children of all 
the people. Regardless of the fact that this statement has become a 
cliche through overuse, it still stands as an ideal tOiVard which most 
educators wish to strive. Some method is needed to determine how close 
the schools are coming to this objective, and an audit of the opinions 
of the various publics should provide strong evidence concerning the 
accomplishment of this ideal. Our public school system exists for the 
purpose of service to pupils, and thus indirectly to the puhlic. To 
assume that our schools serve these stockholders of our great enterprise 
6 Harold c. Hand, What People Think About Their Schools (New York: 
World Book Company, 1948)~ 4. ---- --
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to a maximum extent may be e?:Toneous, unless such assumptions are based 
on systematic appraisal. 
The unreliability of basing opinions upon guesses and unsystem-
atic analysis has been mentioned, but this hazard cannot be overstressed. 
Inadequate observation is another case of a little information being a 
dangerous tlrlng. Action based on :misinterpretation of public, pupil, 
parent, or teacher opinion could easily be more damaging and wasteful 
than action based on the administrator's personal opinion of what these 
groups needed. 
Opinion relative to various educational "specifics" is especially 
difficult to determine without a planned, proven, and careful method-
ology of investigation. The guaranteed anonymity inherent in the 
Illinois Inventory plan of analysis does much to contribute to its 
effectiveness and accuracy. 
Another factor which lends additional weight and importance to 
such a study is the growing financial burden placed upon schools. 
Inflation, increased operating costs, improved salaries, up-to-date 
methods and equipment, and most important, the greatly increasing 
school population all add up to vastly increased educational costs. 
And whereas Kansas is as yet miserly in state aid to schools, the local 
community and school district must bear the bulk of the financial load, 
and this same community must be sold on the important idea that more, 
much more, money will be needed. 
To convince the communities of this need, boards and adminis-
trators must follow the pattern and technique established by good 
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salesmen. These sellers of the school cause must stress the strong 
points of their educational program and do away with the objections. 
The only way to do this is to lmow how the publics feel-of what they 
are proud, with what they are satisfied, and with what they are dissat-
isfied. 
Mort and Reusser recognized tv.e close relationship between 
public opinion and school finance and stated, "Local responsibility 
for raising funds to support the schools keeps the public inforrood with 
respect to the type of educational program that is being carried on • • • "7 
As was mentioned, the needs for increased income will necessitate 
an ever increasing public approval of the educational programs. Harold 
c. Hand says, n. • • taxpayers can be expected to give their sanction 
to increased school levies· only to the approx:imate degree they are 
satisfied with the way the schools are onducted.118 
7 Paul R. Mort and Walter c. Reusser, Public School Finance 
(New York: McGraw-Hill Book Company, 1941), p. 82. 
8 Hand, op.~-, P• 12. 
CHAPTER II 
METHOD AND SCOPE 
The source of data for this investigation was the results 
obtained from opinionnaires submitted to the parents, pupils and faculty 
of the Kinsley Junior-Senior High School. The use of the normative sur-
vey method was prompted by its adaptability to ascertaining prevailing 
conditions in the school and the recognition that the surveying of 
opinion is inherently a participatory activity and that parent-pupil-
teacher participation is one key to more democratic, and hence better 
schools. 
To the knowledge of the writer the Illinois Inventories of 
Parent, Pupil,~ Teacher Opinion (See appendix: A, B, C) are safely at 
the top of any possible listing of educat ional opinion questionnaires. 
Since these opinionnaires have been so widely and successfully used 
and published summaries of their results are available, they appear to 
be most appropriate for the school used in this study. 
The above mentioned inventories are primarily the creation of 
Harold c. Hand of the University of Illinois. Hand developed the 
opinionnaires and later served as counselor for the Bloomington, 
lllinois School Board and Advisory Council in their project in the fall 
of 1951 to determine what the various publics thought of their schools. 
In a booklet describing the results of this survey Hand made a state-
ment of the purposes and desired uses to be made of the data which was 
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obtained. These purposes and uses closely parallel the objectives of 
this study. 
They (the Bloomington School Board and Citizens Advisory council) 
properly regarded these data as being definitive of clues to needed 
action--action which will supply the information which the citizens 
desire about so many important things coneerning their schools; 
action which will rectify whatever mistaken impressions the data 
may reveal; action which will correct whatever remedial wealmesses 
the findings may bring to light; and action which will guarantee 
that the many splendid things about the public schools • • • will 
be continued at no less than their present state of exeellence.l 
The inventories have sinee been used by many schools. The 
Concordia, Kansas schools used the lllinois Inventories to test the 
attitudes of seven different publics. As a final statement in an 
article describing the audit, Supt. Carl A. James makes this comment: 
The precise school public relations program for any community 
should be evolved only after a careful and thorough study of the 
assets, liabilities, and special conditions of a given community 
has been made.2 
The lllinois Inventory of Pupil Opinion was administered to the 
students of the Kinsley Junior-Senior High School during December of 
1953. With the cooperation of the teachers involved the inventories 
were submitted to 170 senior high school students tbrough the American 
History and English classes and to ninety-six junior high school students 
through the mathematics classes. The 266 returns did not include the 
1 Harold c. Hand, What the People of Bloomington, Illinois Think 
about Their Public Schools~loom:i.ngton Illinois, Board of Education;-
!9m, p.v. 
2 Carl A. James, "An Integrated Public Relations Program For 
Concordia, Kansas,n University of Kansas Bulletin of Education 
(Lawrence, Kansas: Winter Issue;-1951), p. 5. -
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entire enrollment of the school. Pupils who were absent on the day the 
survey was presented were dropped from the survey since complete 
anonymity could not be guaranteed except in group situations. 
The Illinois Inventory of Teacher Opinion was presented to and 
returned by the sixteen teachers of the Kinsley Junior-Senior High 
School during January of 1954. The form for teachers is not published 
but special permission was granted by the World Book Company to repro-
duce it for one-time use in the Kinsley Junior-Senior High School. This 
opinionnaire was reproduced and mimeographed from the rmnual, What 
People Think About Their Schools.3 These forms were all identical with 
no coding and were returned to a sealed box in the school office. This 
box was left sealed until all opinionnaires had been returned, assuring 
no violation of the promised anonymity. 
According to the school records there were 195 families repre-
sented by one or more pupils in the Kinsley Junior-Senior High School 
in the school year 1953-54. A copy of the Illinois Inventory of Parent 
Opinion was mailed to each of these families with an explanatory letter 
requesting that the audits be completed and returned in the stamped 
self-addrEEred envelope enclosed. (See appendix D) The opinionnaires 
and envelopes were all exactly alike and bore no code of any kind. The 
respondents were asked not to put any identifying marks on either the 
opinionnaires or the envelopes. Of the 195 audits sent, 133 or 68.2 per 
3 Harold c. Hand, 'What People Think About Their Schools (New 
York: World Book Company,7:9[8), P• 1~ ----
cent were returned. Of these 133, ninety-three were from parents of 
senior high school students and forty were from parents of junior high 
school students. 
While the final percentage of opinionnaires returned was gratify-
ing, this percentage was enhanced by cards sent to all parents early in 
February appealing to the persons who had not returned the audits to 
please do so (see appendix E). At the time the cards were sent 47 per 
cent of the opinionnaires had been returned. 
At one stage in the planning of the project, testing of addi-
tional groups was considered. There was consideration of inquiry into 
the opinion of members of at least two civic organizations, with the 
possible offering of opinionnaires to other groups and organizations. 
The final decision was, however, to limit the survey to the parent, 
student, and teacher groups of the K"nsley, Kansas, Junior-Senior High 
School. 
With this limit, the hub of public opinion concerning the schools 
would be reached, and every person within the groups contacted would at 
least have the opportunity to express his or her opinion. Any further 
surveying would necessarily take the form of samplings. The method of 
additional investigation would garner opinions which would come prima-
rily from persons of the upper socio-economic level of the cormnunity. 
:Members of the lower socio-economic level, other than persons contacted 
through the parent inventory, would be much more difficult to reach. 
A balanced sampling would be all but impossible to achieve, and whereas 
the percentage of opinionnaire return was high in the groups included, 
the tentative plan for further surveying was dropped. 
CHAPTER III 
PRESENTATION OF THE DA.TA. 
The data for this study were obtained entirely from the results 
of the Illinois Inventory of Parent Opinion, the Illinois Inventory of 
Pupil Opinion, and the Illinois Inventory of Teacher Opinion. For 
ease of comparison and clarity, the results will be presented in simple 
tabular form, with corrnnents interspersed in the text accompanying the 
tables. Approximately thirty of the principal evaluative items are 
common to all three forms of the opinionnaire. The results of these 
items will be presented in tables in a section entitled Data Common to 
Parent, Pupil and Teacher Inventories. Minor changes in wording of the 
questions will be made in adapting the replies to all three groups, but 
no changes will be made which affect the meaning in any way. 
Since there are items which are peculiar to only one inventory, 
three more sections will be necessary in order to report the complete 
findings: 
II - Data Pecultar to Parent Inventory. 
III - Data Peculiar to Pupil Inventory. 
IV - Data Peculiar to Teacher Inventory. 
The results on each item will be reported in percentages based 
on the number who responded to the particular item under consideration; 
not on the total number returning the inventory. 
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I. DATA COM'.[ON TO PARENT, PUPIL, AND TEACHER INVENTORIES 
The first question in each inventory, relative to satisfaction 
or dissatisfaction with the school is designed to appraise the general 
"feeling toneu toward the school. 
TABLE 1 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUF.STION: 
IN GENERAL, ARE YOU SATISFIED OR DISSATISFIED WITH YOUR SCHOOL? 
(Data in percentages) 
Replies Parents Pupils Teachers 
Sr.H.S • . Jr.H.S. Sr.H.S. Jr.H.S. 
Very well satisfied 18 41 24 50 56 
Satisfied 57 48 56 35 38 
About half and half 24 11 17 14 6 
Dissatisfied 1 0 2 1 0 
Very much dissatisfied 0 0 1 0 0 
No op:inion 0 0 0 0 0 
The data from this question (Table 1) seem to support the public 
relations axiom which states that nsatisfied pupils make for satisfied 
parents, 11· and in this case the overwhelming majority were either very 
well satisfied or dissatisfied with the school. 
TABLE 2 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
HOW MANY OF THE TEACHERS KNOW THE ABILITIES, INTEREST, 
AND SPECIAL NEEDS OF THE PUPILS AS WELL AS THEY SHOUID? 
(Data in percentages) 
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Replies Parents Pupils Teachers 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
All or almost all 36 38 15 23 6 
Most 39 35 35 47 63 
About half 9 12 15 10 18 
Few 5 0 23 5 6 
None or almost none 5 0 5 4 6 
No opinion 6 15 7 11 0 
In regard to how well the teachers know the abilities, interest, 
and special needs of the students there was a less favorable return 
than was evidenced in the first question, doubt especially being shown 
by the pupils and the teachers themselves. (Table 2) 
TABLE 3 
REPLIES OF PAREN'IS, PUPILS, AND TEACHERS TO THE QUESTION: 
IN GENERAL, ARE YOU SATISFIED OR DISSATISFIED WITH THE WAY 
PUPIIS ARE TREATED BY THE TEACHERS AND OTHER SCHOOL OFFICIALS? 
(Data in percentages) 
Replies Parents Pupils Teachers Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Very well satisfied 23 55 24 54 25 
Satisfied 58 37 53 37 75 
Half and half 15 8 21 7 0 
Dissatisfied 1 0 2 2 0 
Very much dissatisfied 0 0 0 0 0 
No opinion 3 0 0 0 0 
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There is remarkable agreement between the parents' and pupils' 
answers in Table 3. Twenty-three per cent of the parents of senior 
high school students and twenty-four per cent of the senior high school 
students were very well satisfied, while this figure for junior high 
school was fifty-five per cent for parents and fli.'ty-four per cent for 
pupils. A remarkable parallel in the satisfied classification is also 
evident. On the parent opinionnaire space was provided for dissatisfied 
parents to tell what things caused their feeling. Al though very few 
were dissatisfied, several who checked half and half gave comments • 
.Among those mentioned were partiality, favoritism, not enough personal 
help, lack of individual understanding, and display of temper by same 
teachers. 
TABLE 4a 
REPLIES OF PARENTS AND PUPI LS TO THE QUESTION: 
OOES THE PUPIL FEEL THA..T HE IS 110NE OF THE GANG11 I N THE SCHOOL? 
Replies 
Feels that he belongs 
Not sure 
Feels he is an outsider 



















REPLIES OF TEACHERS TO THE QUESTION: 
HOW "MANY OF THE PUPII.S FEEL THAT THEY ARE 
110NE OF THE GANG" IN THE SCHOOL? 
(Data in percentages) 
Replies 
.All or al.most all 
Most 
About one half 
Few 
None or almost none 









There is noticeable disagreement between parent and pupil answers 
concerning whether the pupil feels he is none of the gang .n While most 
parents and teachers felt that most of the pupils "belongtt there was 
entirely too much doubt in the students' arm minds. (Tables 4a and 4b) 
A similar situation was found to exist in the Bloomington, Illinois 
survey. A somewhat happier situation seemed to exist in this case at 
the senior high school level than at the junior high school level. 
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TABLE 5 
REPLIES OF PARENTS, PUPILS, AND TEACHERS 'IO THE QUESTION: 
IN GENERAL HOW OFTEN DO THE TEACHERS 
AND OTHER SCHOOL OFFICIALS TREAT THE PUPIL FAIRLY? 
(Data in percentages) 
Replies Parents Pupils Teachers 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Always or almost always 51 74 52 63 56 
Usually 42 21 39 33 38 
About half the time 2 2 6 1 0 
Seldom 0 0 2 1 0 
Never or almost never 1 0 0 1 0 
I have no opinion 4 3 1 1 6 
Although there were over ninety per cent in each classification, 
parents, pupils, and teachers who checked +hat pupils were always or 
usually treated fairly (Table 5), there were many comments from the 
minority telling in what ways teachers and other school officials were 
unfair to the pupil. Among parents' comments were: mass punishment, 
favoritism, failure to listen to child's side of story, comparison of 
children from same family, and that copying should be prevented. T'ne 
pupils were much more vocal in their complaints. These included: pets, 
teachers talk about students, group punishment, assignments too large, 
need more explanation, one teacher too strict, one teacher not strict 
enough, one teacher makes fun of mistakes, and that some teachers allow 
personal feelings to influence treatment. 
TABLE 6a 
REPLIES OF PARENTS AND PUPILS TO THE QUESTION: 
IN GENERAL ARE THE TEACHERS TOO CHANGEABLE IN THEIR DISCIPLINE 
(SOMETIMES 'IDO STRICT, SOMETIMES NOT STRICT ENOUGH)? 








18 13 19 
34 29 33 
48 58 48 
TABLE 6b 
REPLIES OF TEACHERS TO THE QUESTION: 
HOW MANY, IF ANY, OF THE TEACHERS 
ARE TOO CHA..1\JGEABLE IN THEIR DISCIPLINE 
(SOMETIMES TCO STRICT, SOMETIMES NOT STRICT ENOUGH)? 
(Data in percentages) 
Replies 
















Inconsistent discipline is usually more or less distressing to 
pupils. Only a small per cent felt that the teachers were changeable 
in discipline but a larger number were uncertain so that only about 
fifty per cent gave the teachers a clean bill of health in this regard. 
(Table 6a) This may be a clue to needed action or it may indicate 
necessity of a public relations program in this regard. The compara-
tively large percentage of no opinion answers on the teacher 
opinionnaire may indicate that the teachers are also in doubt about 
this. (Table 6b) 
TABLE 7 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
DO DIFFERENCE'S IN DISCIPLINE ANONG THE TEACHERS KEEP THE 
PUPIL FROM GETTING AS MUCH AS HE MIGHT FROM SCHOOLWORK? 
(Data in percentages) 
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Replies Parents Pupils Teachers Sr.H.S. Jr.~.:r.s. Sr.H.S. Jr.H.S. 
Yes 17 8 19 23 44 
Uncertain 37 26 25 52 37 
No 46 66 56 11 19 
The majority of the teachers felt that differences in disci pline 
among teachers (Table 7) was keeping the pupils frcm getting full bene-
fit from their schoolwork. However among t e parents and pupils the 















REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
IN GENERAL, IS THE DISCIPLINE IN THE SCHOOL 
TOO STRICT OR NOT S'ffiICT ENOUGH? 
Replies 
much too strict 
too strict 
about right 
not strict enough 
nowhere near 
strict enough 





















opinion 6 18 2 3 0 
The results concerning discipline in Table 8 are very gratifying. 
A very large majority felt that discipline was about right, tending 
toward too strict in junior high school, to not strict enough at the 
senior high school level. Poor discipline in some classes was criti-
cized. One parent believed that teachers were afraid to use discipline 
because of threat of court action. Students mentioned bullying, gang-
ing up, rough stuff, too much hurrying in the halls. One junior high 
school boy's comment was interesting, "can't get by with anything. 11 
TABLE 9 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
HOW MANY OF THE TEACHERS REALLY SEEM TO CARE ABOUT EACH PUPIL 
AS A PERSON WHO NEEDS INDIVIDUAL UNDERSTANDING AND ATTENTION? 
(Data in percentages) 
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Replies Parents Pupils Teachers 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
All or almost all 29 54 19 32 2.5 
Most 45 19 31 30 44 
About half 11 8 20 12 19 
Few 9 0 18 6 6 
None or almost none 2 0 6 4 0 
No opinion 4 19 6 16 6 
.Although the mjority of each group felt that teachers really 
care about pupils as individuals, there were quite a number, especially 
of senior high school students who felt that their teachers did not 
care about them. (Table 9) If these st, dents could be identified in 
some way, possibly this feeling could be remedied. 
TABLE 10 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE ~UESTION: 
IN GENERAL, IDW OFTEN 00 THE PUPILS TREAT 
ONE AIDTHER FAIRLY AND KilIDLY? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Always or nearly always 18 32 15 34 
Usually 64 42 57 47 
About half the time 7 13 20 13 
Seldom 0 0 5 4 
Almost never 1 0 1 1 








Again, in Table 10, it seems that pupils have recognized or 
imagined things which the parents and teachers do not realize exist. 
Five or six per cent of the pupils believed that pupils seldom or 
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almost never treat one another fairly and kindly while none of the 
teachers and only one per cent of the parents felt this to be true. In 
filling in comments concerning unfair treatment parents indicated that 
bullying by older boys was a problem. Other items mentioned by parents 
were: too much gossip, gangs, cliques, being critical of other students• 
church affiliations and clothes, and ttpersecution11 of superior students. 
Gangs, gossip, bullying, and snobbishnes s were the items most frequently 
mentioned by students. Selfishness, dirty talk, smart 11alecs,n and 
discrimination against non-athletes were also alleged. 
TABLE 11 
REPLIES OF PAREN'IS, PUPII.S, AND TEACHERS TO THE ~UESTION: 
HOW MUCH HELP DO THE TEACH:ERS USUAIJ.,Y GIVE 
THE PUPIL IN HIS SCHOOLWORK? 
(Data in percentages) 
Replies Parents Pupils Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
AJl of the help needed 26 38 31 46 
Most of the help needed 51 49 49 45 
About half of the 
help needed 3 8 12 6 
Some of the help needed 9 0 6 2 
Very little of the 
help needed 3 0 1 0 









The survey data in Table 11 reveal a high percentage of satis-
fied parents and pupils with regard to help given on schoolwork. This 
is directly parallel to the belief of the teachers that they were 
giving most of the help needed. 
TABLE 12 
REPLIES OF PARENTS, PUPJLS, AND TEACHERS TO THE QUESTION: 
ON THE AVER.AGE, IDES THE PUPIL SPEND TOO MU CH OR 
TOO LITTLE TIME ON HO MEWORK EACH SCHOOL DAY? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Much too much 1 0 1 1 
Too much 3 0 8 6 
About the right amount 60 82 48 68 
Too little 24 13 35 20 
Much too little 6 0 4 1 








Opinions on the amount of time spent on home work varied from 
the majority opinion that the amount of home work i s about right t o the 
belief of quite a percentage of parents and pupils and the majority of 
teachers that too little homework is accomplished. (Table 12) 
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TABLE 13 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
PARENTS AND PUPILS - HOW MUCH TIME DOES PUPIL 
SPEND ON HOMEWORK EACH SCHOOL DAY? 
TEACHERS - HOW MUCH FIOMEV>TORK IX) YOU ATTEMPT TO 
REQUIRE OF EACH PUPIL EACH SCHOOL DAY? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
None 8 10 8 11 
Less than½ hour 36 21 25 23 
Between½ and 1 hour 28 50 29 32 
Between 1 and l½ hours 18 3 22 19 
Betw-een l½ and 2 hours 4 8 7 8 
More than 2 hours 1 3 5 2 









Most of the students apparently spend from. less than half an 
hour to an hour on homework each day. (Table 13) When one notes the 
number of teachers who attempt to require up to one hour homework, and 
keep in mind that each child has several classes per day, no surprise 
should be felt that quite a few students spend up to two hours or more, 
or do not adequately meet the assignment of homework. 
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TABLE 14 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
SHOULD THE SCHOOL TRY TO GIVE STUDENTS HELP 
WITH THE SOCIAL PROBLEMS THEY FACE IN EVERYDAY LIVING? 
(Data in percentages) 
Replies Parents Pupils Teachers 

















REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
HOW MUCH HELP IDES THE SCHOOL USUALLY GIVE THE PUPII.S 
IN SOLVING THEIR SOCIAL PROBLEM3'? 









All or almost all of the 
help needed 16 31 14 27 12 
Considerable amount of 
the help needed 30 13 45 48 19 
Little of the help needed 26 8 17 4 38 
No opinion 28 48 24 21 31 
That the school should try to give students help with the social 
problems they face in everyday living was the opinion of three fourths 
or more of the groups. (Table 14) Although quite a large percentage of 
all three groups was of the opinion that the school usually gives the 
help needed by students on social problems, quite a number indicated 
no opinion, especially the parents of junior high school students . 
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:M:i.ny of the teachers believed that the school was giving little of the 
help needed in this category. (Table 15) In commenting on help needed 
in social problems both parents and pupils spoke of social adjustment, 
personal relations, and preparation for the future. Mention was also 
made of the need for a psychology class and sex education. One parent 
expressed the desire that pupils learn the value of character, rather 
than material things. 
TABLE 16 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
ALL THINGS CONSIDERED, HOW MUCH DO YOU THINK 
THE PUPIIS ARE GETTING FROM THEIR SCHOOL WORK? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
About all 
they could get 35 60 26 49 
Somewhat less than 
they could get 54 37 64 39 
Considerably less 
than they could get 1 0 1 4 
A great deal less than 
they could get 2 0 1 3 







It is logical to expect that the majority of students will get 
less than they could get out of t heir schoolwork. (Table 16) This is 
the answer checked by a majority of the parents of senior high school 
students, senior high school pupils, and teachers. The very high 
results checked by parents of junior high school students and by junior 
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high school students, ean best be explained by e:x:amini ng the reasons 
given in the space provided for comments. Two reasons most frequently 
mentioned were: too much time spent on outside activities, and too 
much work outside school. These of course affect the younger student 
less. Other reasons checked or given were: don•t study hard enough, 
not interested, ean•t concentrate, emphasis on sports, and student•s 
own fault. 
TABLE 17 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE ~UESTION: 
IN GENERAL, DO THE PUPII.S HAVE TO 00 TOO :MUCH OR 
'100 LITTLE TO "KEEP UP11 IN THEIR STUDIES? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.s. Sr.H.S. Jr.H.S. 
Mu.ch too little 0 3 2 1 
Too little 13 3 8 3 
A.bout the right amount 72 92 65 80 
Too much 3 0 20 10 
Much too much 0 0 2 2 








While the majority of each af the three classifications thooght 
pupils had to do about the right amount of work to 11keep up 11 in their 
studies (Table 17), the parents and teachers tended to think the amount 
was not quite enough, while students logically enough tended to think 
there was too much work to "keep up.n 
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TABLE 18 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
HOW MUCH OF WHAT THE PUPIIS ARE STUDYING IN SCHOOL 00 
YOU THINK WILL BE USEFUL IN EVERYDAY LIVING? 
~Data in percentagesi 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Practically everything 
he is studying 28 53 24 40 
Most of what 
he is studyjng 53 39 41 41 
About half of what 
he is studying 16 3 26 8 
Considerably less 
than half 2 0 5 4 
Vecy little of what 
he is s tu.dying 0 0 2 2 








In answer to the question of how much of the schoolwork will be 
useful to the students in everyday living, over 80 per cent of the 
answers were favorable. (Table 18) Virtually all the subjects in the 
curriculum were variously named by some students when they were asked 
what would be of little value in the future. This dubious distinction 
was more commonly accorded to history and English than to any other. 
TABLE 19a 
REPLIES OF PARENTS, AND PUPII.S TO THE QUESTION: 
OOES THE PUPIL TAKE PART IN AS MANY STUDENT ACTIVITIES 
(CLUBS, PARTIES, PLAYS, ATHLETICS, ETC.) .AS YOU WOULD LIKE? 






Yes, too many 
In as many as he should 
Not as many as he should 




















HOW MANY OF THE PUPIIS TAKE PART IN AS MANY STUDENT ACTIVITIES 
(CLUB3, PARTIES, PLAYS, ATHLETICS, ETC.) AS YOU THINK THEY SHOULD? 
(Data in percentages) 
Replies 













According to all three classes, the pupils were taking part in 
as many student activities as they should. (Tables 19a and 19b) 
Reasons given for non-participation included the following: Not inter-
ested, cliques, parties are always dances, not given opportunity to use 
talents, not well liked by others, and afraid of criticism. 
TABLE 20a 
REPLIES OF PARENTS AND PUPILS TO THE QUESTION: 
ARE YOU SATISFIED OR DISSATISFIED WI TH 
THE TEACHING MEI'HOIB USED IN YOUR SCHOOL? 




Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Very well satisfied 17 32 17 
Satisfied 55 48 59 
About half and half 19 10 21 
Dissatisfied 0 0 1 
Very much dissatisfied 1 0 1 
No opinion 8 10 1 
TABLE 20b 
REPLIES OF TEACHERS 'IO THE QUF..STION: 
HOW FREE DO YOU FEEL TO USE THE TEA.CHING IV!ETHODS 
THAT YOU BELIEVE TO BE MJST EFFECTI VE? 
(Data in per entages) 
Replies 
I have as much freedom as I want 
Somewhat less freedom than I want 
Considerably less freedom than I want 












About three fourths of the parents and pupils were either very 
well satisfied, or satisfied with the teaching methods used i n the 
school. (Table 20a) Among criticisms given of the methods were: too 
much memory work, not learning to reason, not enough discussion, don• t 
like reports, give outstanding students more opportunities, give slew 
students more chance, and too big assignments. One student complaired 
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of t:oo much text book work while another complained of the use af 
review sheets, ratrer than studying from tre book. All of the teachers 
but one cheeked that they had as much freedom as they wanted in using 
teaching methods they believed most effective. (Table 20b) 
TABLE 21 
REPIJES OF PARENTS, PUPIIS, AND TEACHERS TO THE QUESTION: 
ARE THERE THINGS THAT YOU THINK PUPILS SHOULD BE LEARNI NG 
RIGHT NOW, 'WIIT CH .ARE IDT BEING TAUGHI' IN YOUR SCHOOL? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.So Jr.H.S. Sr.H.S. Jr.H.S. 
No, none 37 50 39 64 
Yes, a few things 37 24 41 23 
Yes, many things 0 2 3 3 






An inquiry designed to tes t the adequacy of the curriculum 
revealed that nearly everyone felt the curriculum was adequate or nearly 
so. (Table 21) In answer to the question concerning desi rable additions 
to the curriculum., there were quite a number of requests for mor e 
foreign languages, such as Spanish and French. A smaller number l i sted 
more vocational courses, more commercial work, sex education, more math, 
and a home repair course for girls. One mention was made of each of the 
following: commercial art, debate, swimming, boxing, advanced shorthand., 
corrective math, and engineering. 
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TABLE 22 
REPLIES OF PARENTS, PUPIIS, AND TEA.GEERS TO THE QUESTION: 
HOW IX) YOU FEEL ABOUT THE AM)UNT OF MONEY PUPIIS NEED 
IN ORDER TO TAKE PART FULLY IN SCHOOL LIFE? 
(Data in percentages) 
Replies Parents Pupils 
Sr.B.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Altogether too much money 24 5 19 6 
Far too mucp. 20 11.~ 33 11 
About the right amount 46 65 39 68 







REPLIES OF PARENTS, PUPILS, AND TEA.CHERS TO THE QUESTION: 
OOES THE AMOUNT OF TuDNEY REQUIRED TO TAKE PART IN TEE SCHOOL'S PROGRAM 
AND ACTIVITIES MAKE IT TOO HARD FOR PUPILS WHO DON'T HA iJE MUCH ID NEY TO 
SPEND TO TAKE PART AS MUCH AS THEY SHOULD IN WHAT GOES ON AT SCHOOL? 
(Data in percentages) 
Replies Parents Pupils Teachers 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Yes 57 22 57 28 56 
No 18 50 14 39 25 
Uncertain 25 28 29 33 19 
About one half of the senior high school students and parents of 
senior high school students gave as their opinion (Table 22) that it 
cost too much to take part fully in the life of the school and in 
Table 23 more than half of the same groups believed that this makes it 
too hard for pupils who don't have much money to spend to take part as 
much as they should in what goes on at school. This problem was not 
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acute at the junior high school level because of a lesser amount of 
activities. The need for a public relations program would seem to be 
definitely indicated in order to inform parents and pupils of the 
minim1llil number of charges that are made by the school. It is very 
normal for people to feel as they do about expenses smce rising costs 
of living have made every activity so much more expensive than it was 
even a few years ago. A very large nWI1ber complained of the high cost 
of school books, suggesting "freett textbooks. Other comments concern-
ing expenses came almost entirely from the older students and their 
parents . These criticised the cost of class rings, some club expenses, 
individual pictures, and the cost of athletic shoes. 
TABLE 24 
REPIJES OF PARENTS AND PUPILS TO THE QUESTION: 
ARE YOU SATISFIED WITH THE LUNCB .AitR.ANGEMENTS ( OOST, HOURS, 
CA.."ii'ETERI.A FACILITIES, AND RULES REGARDING LUNCH TIME) IN YOUR SCHOOL? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.$. Jr.H.S. Sr.H.s . Jr.H.S. 
Yes 77 68 57 61 
No 15 22 31 28 
Uncertain 8 10 12 ll 
Table 24 shows well over half of the parents and pupils were 
satisfied with the lunch arrangements. It may be noted that more 
criticism was offered by students than by the parents. More informa-
tion concerning the lunch room activities is needed and at the time 
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this is written, has been made available through a very good article 
in the local newspaper. The most frequently voiced complaint of both 
parents and pupils was that the lunch hour was too short, followed by 
complaints of poor food, cost too high, location of the lunch room, 
and that a better count should be made so that the food does not run 
out. A few commented that food should be better seasoned, more meat, 
more variety, less beans, too much hamburger, and even the comment was 
made by one student that he didn't like to have to scrape his tray. 
TABLE 25 
REPLIFS OF PARENTS, PUPILS, AND TEACHERS TO THE QUESTION: 
DOES YOUR SCHOOL HAVE A$ MUCH EQUIPMENT 
AND AS MANY FACILITIES AS IT NEEDS? 
(Data in percentages) 
Parents Pupils Replies Sr.H.S. Jr.H.S. Sr. H.S. Jr.H.S. 
It has everything 
it needs 32 32 38 62 
It has most of 
what it needs 53 50 56 36 
It has very little of 
what it needs 0 0 2 0 






Table 25 shows that practically everyone agreed that the school 
had most or all the equipment it needed. The parents were not as well 
informed on this question as they probably should be. Suggestions made 
included: a new football field and track, elementary radio equipment, 
airplane engines, more books, better football equipment, more gym 
equipment, a swillJning pool, more commercial equipment, and a sound-
proof band roan. 
TABLE 26 
REPLIES OF PARENTS, PUPILS, AND TEACHERS TO T'dE QUESTION: 
00 YOU THINK YOUR SlliCX>L IS OVERCROWDED? 
(Data in percentages) 
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Replies Parents Pupils Teachers 
Sr.H.S. Jr.H.S. Sr.H.S. 
No, it is not 
overcrcwded 
Yes, it is somewhat 
overcrcwded 













92 92 81 
6 4 13 
0 0 0 
2 4 6 
REPLIES OF PARENTS, RJPII.S, AND TEACHERS TO THE QUESTION: 
ARE THE ROOMS, HALLS, RESTROOMS, PLAYGROUNDS, 
AND OTHER PARTS OF YOUR SCHOOL KEPT CLEAN? 
(Data in percentages) 
Replies Parents Pupils 
Sr.H.S. Jr.H.S. Sr.H.S. Jr.H.S. 
Yes, always clean 66 68 64 70 
Yes, usually clean 28 21 34 26 
No, sometimes dirty 0 0 1 2 
No, always dirty 0 0 0 0 







Nearly everyone who registered an opinion agreed that overcrowd-
ing does not exist, or is a very minor problem. (Table 26) In Table 27 
more than ninety per cent agreed that the building is always clean or 
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nearly always clean. Most canments concerning the question in Table 27 
reflected on the students themselves as more than one student admitted. 
Such things as messy lockers, gum on emirs, gum in water fountains, and 
wastepaper in the halls temporarily, are not legitimate criticisim of 
the custodial service. However there was teacher criticism of dirty 
venetian blinds and scattered complaints on the rest rooms. 
The remaining data of this study which is adaptable to tables 
will be considered in the other sections of this chapter since they are 
not common to any two of the opinionnaires. There were three questions 
at the end of each opinionnaire, however which are common to all of the 
three classifications. In these questions the respondents were asked 
to name the one th:ing about the school which they most liked, the one 
th:ing which they most disliked, and too add any suggestions they might 
care to volunteer. 
A high percentage of the returns bore comments as to the most-
liked thing about the school. These can be classified under one of the 
categories as follows: 
1. Something favorable about teachers and administration: 
Opinion of Parents: 
Good teachers and administrators 
Good manageroont 
Good perscnal relations with students 
Teachers rendering best possible service 
Superintendent and teachers interested in child's welfare 
Fairness of teachers 
Democratic attitude of teachers 
Discipline 
Leadership of teaching staff 
Constantly striving t avard improvement 
Efficient administrators 
Well educated teachers 
Excellent selection of teachers 
Teachers competent and interested 
Opinion of Pupils : 
Good teachers ( indicat d on 100re than lOO returns) 
Su:perintendent 
The way the school is run 
Teacher-student relations 
Principal 
Opinion of Teachers 
One administrative head 
Free hand to teach as J u wish 
Freedan to build your department 
2. Something favorable about the buildin and equipn.ent: 
Opinion of Parents: 
Well kept buildings and equipment 
Modern buildings and facilities 
Lunch roan 
Buildings lovely and well kept 




Plenty of roam 
Gym dressin rooms 
Vocational building 
Location 
Opinion of Teachers: 
Good equipnent 
No ·writing on walls 
Facilities to do things 
3. Something favorable about the off rings and spirit of !'..!_ 
school: 
Opinion of Parents: 
Up to date hi h school 
Driv r training 
Home economics 
Woodworking 
Opportunity for developing talents 
How the school ranks with others 
General harmony and coo ~a tion 
Good pla 
Democracy of dress 
Morality 
Opinion of Parents: (Continued) 
Variety of subjects 




Opinion of Pupils: 
Activities 
Op port uni ti es 
Woodworki.ng 
Sports 
Parties and Dances 
Music 
Library 
No class distinction 
Vocational agriculture 
Size of school 
Career day 
Good reputation of school 




Opinion of Teachers: 
Studerrt cooperation 
Feeling of friendliness 
Contact with people 
Congeniality 
Opportunities for youth in all fields 
The responses to the question concerning the thing which is 
most disliked about the school may be classified as follows: 
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1. Something unfavorable about the teachers and administration: 
Opinion of Parents: 
Partiality 
Lack of cooperation with parents 
Some teachers past age of understanding 
Teachers impersonal because overworked and underpaid 
Some lack of discipline 
Preference for those with money 
Opinion of Pupils: 
Too big assignments 
Too strict 
Attitude of faculty at times 
Teachers gossip about students 
Teachers havir.g pets 
Personal characteristics of some teacrers 
Noise in one or two classes 
Opinion of Teachers: 
Some teachers think of their department only instead 
of school as a whole 
2. Something unfavorable about buildings, equipment and 
organization: 
Opinion af Parents: 
Short noon hour (many) 
Lack of organization for teachers and parents 
Senior high school and junior bigh school together 
Location of lunch roam 
Opinion of Pupils: 
Short time between classes 
Drinking fountains 
Short noon hour (many) 
Vocational Agriculture Pnilding across street 
Echoes in band roan 
Opinion of Teachers: 
Arrangement for sh owing films 
3. Something unfavorable about the offerings and spirit of 
the school: -- -
Opinion of Parents: 
Achieverent in sports receives too much recognition 
Dancing at school parties 
Casual setting aside of classwork for activities 
Need more debate and s:peech 
Parents interference on discipline 
TWo basketball games a week 
Children fail to concentrate 
Too easy going 
Expense 
out of town trips and excursions 
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Rough stuff in the halls 
Homework 
Ill feeling of one student to another 
:More electives 
Too much built around sports 
No long Senior sneak day trip 
Bring out-of-tcwners to parties 
Attitude of a fsw 





No gj,rls 1 sports 
Opinion of Teachers: 
Some pupils disinterested and fail to make use of 
opportunities 
Too many outside activities 
Indifferent attitude of some pupils toward scholarship 
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The final question on each audit was a request for suggestions 
of ways that the school might be improved. A summary of these sugges-
tions follow: 
Suggestio~.s of Parents: 
Parent Teachers Association 
One or two left handed desks in each classroom 
More intramural, less competitive athletics 
Place for overshoes 
Have longer noon hour (many) 
Senior drum majorette each year 
One basketball game per week 
Better chaperoned parties 
Fewer school parties 
Teachers should exact more from students 
Training in social behavior 
Home repair for girls 
Spanish 
French 
Suggestions of Parents: (Continued) 
Commercial Art 
More vocational subjects 
Debate 
More commercial subjects 
Football field and track 
Class ring business to local jeweler 
Suggestions of Pupils: 
More order in halls 
Pay t eachers so they don 1t need other jobs 
New football field 
Eliminate reckless driving 
Longer noon hour 
Repl ace same teachers 
Tennis 
Discipline sassy students, teach respect 
Different ones as class officers each year 
N.t0re f reedom in choosing subjects 
More discipline in organizations 
Limit choral groups 
Replace same of school board 
One basketball game a week 
More modern lighting 
Sex education 
More educational movies 
Make some teachers more f ~ir 
Suggestions of Teachers: 
Improve lighting 
More audio and visual aid equipment 
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Excuse absence only for illness or "related cat astr ophes " 
Fewer activities 
Parent-Teacher day 
II. DATA PECULI AR TO PARENT I NVENTORY 
Included in the parent audit are eleven questions which are 
not common to either the pupil or teacher inventory. The results of 
these eleven questions will be sUIDIDarized in this section. 
TABLE 28 
REPLIFS OF PARENTS TO THE QUESTION: 
ARE YOU TREATED AS WELL AS YOU THINK YOU 
OUGHT TO BE TREATED WHEN YOU VISIT THE SCHOOL? 





Sometimes yes, sometimes no 
No 
I have never visited the school 
TABLE 29 
REPLIES OF PARENTS TO THE QUESTION: 
HOW MANY OF THE TEACRER.S WELOOME YOUR 
VISITS TO YOUR CFITLD'S SCHOOL? 











None or almost none 













The first two of these eleven questions deal with school visita-
tion. Tables 28 and 29 show that although practically all teacrers 
welcome the visits of parents to the school and almnst all of the parents 
who have visited the school state that they have been treated as well 
as they desired, entirely too many of the parents have never visited 
the school. Shortly after the publication of the results of this study, 
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(see appendix F) this lack of visitation was the subject of an editorial 








REPLIES OF PARENTS 'IO THE QUESTION: 
IN GENERAL, IX) YOU KNOW YOUR CHIID I S 
TEACHERS JIB WELL AS YOU WOULD LIKE? 




REPLI:&5 OF PARENTS 'IO THE QUESTION: 
DO YOU KNOW AS MUCH ABOUT YOUR CHILD'S 
SCHOOL AS YOU WvULD LIKE? 















Most of the parents indicated by their replies in Table 30 that 
they do not knO!T their childrens I teachers as well as they would like. 
Entirely too small a part, about one tbird of the parents, were satis-
fied with what they lmew about their childrens' school. About one half 
felt that they would like to know more about the school, while about 
one fourth were uncertain (Table 3l)o 
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TABLE 32 
REPLIES OF PARENTS TO THE QUESTION: 
00 YOU FEEL THAT YOUR CIITLD 1S SCHOOL IDES A GOOD JOB 
OR A POOR JOB OF TELLING YOU AIDUT THE ·woRK OF THE SCHOOL? 
(Data in i::ercentages) 



















In Table 32, results show that a great majority of parents 
thought that the school was doing a fair to a good job of reporting its 
work to the parents. However, the number who checked fair rather than 
good or very good is too large for the ideal situation. 
TABLE 33 
REPLIES OF PARENTS TO THE QUESTION: 
ID YOU FAVOR OR OPPOSE SPENDTI\fG TAX M)NEY 'IO PJcr 
FOR EVENING SCHOOLS FOR YOUNG PEOPLE AND ADULTS? 
(Data in percentages) 
Replies Parents 
I strongly favor 
I am inclined to favor 
I am not sure 
I am inclined to oppose 














Part Il of the Parent Opiniormaire consists of eight questions 
eoncerned largely with the financial support and offerings of the 
school. Replies to the first one of these questions (Table 33) shoved 
that the advisability of spending tax money for evening schools for 
young people and adults was apparently debatable. Answers were dis-
tributed fairly evenly throughout the table. 
TABLE 34 
REPLIES OF PARENTS 'IO THE QUESTION: 
00 YOU FAVOR OR OPPOSE SPENDING TAX IVDNEY FOR 
KINDERGARTEN3 AND NURSERY SCHOOLS FOR CHILDREN OF PRE-SCHOOL AGE? 
(Data in percentages) 
Replies 
I strongly favor 
I am incl ired to favor 
I am not sure 
I am inclined to oppose 
I strongly oppose 
Parents 






A very few people opposed the spending of tax money for kinder-
gartens and nursery schools. (Table 34) Several who did oppose this 




REPLIES OF PA..B.ENTS TO THE QUESTION: 
SOME PEOPLE FEEL THAT THE ONLY WAY THE SCHOOLS CAN KEEP UP THE SERVICES 
THEY NOW OFFER IS TO INCREASE T.AXES. IF THIS TURNS OUT TO BE TROE, 
SHOULD TAXES BE I NCREASED OR SCHOOL SERVICES BE CUT? 
(Data in percentages) 
Replies Parents 
I strongly feel that taxes should be increased 
Inclined to feel taxes should be increased 
I am not sure 
Inclined to feel school services should be cut 













If the condition develops that taxes must be raised even more, 
or school services cut, more than sixty per cent of the parents 
(Table 35) felt that taxes should be increased. Some suggestions were 
offered that there might be fewer activities, that the athletic program 
could be re-examined, the vocational program reviewed, bus trips to 
other tOl'Tns should be reduced or eliminated, and that small schools 
might be combined. 
TABLE 36 
REPLIES OF PARENTS 'IO THE QUESTION: 
THE QUALITY OF EIXJCATION EVERYWHERE IN THE U. S. IS 
OF CONCERN TO EACH OF US. HOW 00 YOU 
FEEL AIDUT NATIONAL SUPPORT OF EDUCATION? 
(Data in percentages) 
Replies Parents 
Government should guarantee a good education 










A majority of the parents were of the opinion that education is 
a national responsibility and that the federal government should aid 
in the support of education. However, nearly om fourth of the parents 
had no opinion on this question (Table 36). 
TABLE 37 
REPLIES OF PARENTS TO THE QUESTION: 
DO YOU FAVOR OR OPR)SE SPENDING TAX MONEY FOR A STATEWIDE SYSTEM OF 
LOCAL JUNIOR COLLEGES (TWO YEARS) TO MAKE OOLLEGE A.TIJD VOCATIONAL 
TRAINING AVAILI\BLE TO STUDENTS WHO CAN'T AFFORD, OR D)N 1T NEED, OR 
OON' T WA.T'JT A REGULAR FOUR-YEAR COLLEGE OOURSE? 
(Data in percentages) 
Parents Replies Sr.H.S. Jr.H.S. 
I strongly favor 
I am inclined to favor 
I am not sure 
I am inclined to oppose 











About one half of the respondents (Table 37) favored a sta tewide 
system of local junior colleges. Only about one fourth, however, opposed 
this. Nearly one fourth expressed doubt. 
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TABLE 38 
REPLIES OF PARENTS TO THE QUESTION: 
DO YOU FEEL T"tlAT TEACHERS ARE PAID TOO MUCH 
OR TOO LITTIE FOR THE WORK THEY ARE EXPECTED TO DO? 
(Data in percentages) 
Parents Replies 
Sr.H.S. Jr.HoSo 
Feel very strongly they are paid too much 
Inclined to feel they are paid too much 
Teachers are paid about the right amount 
Inclined to feel they are not paid enough 














In reply to whether teachers are paid too much or too little, 
from fifty to sixty per cent of the pa.rents felt that teachers were not 
paid enough while about twenty to thirty per cent felt that they were 
paid about the right amount. Fran f rn1rteen to nineteen per cent had no 
opinion. Several of these stated they did not kn.cm haw much teachers 
were paid so could have no opinion. Less than five per cent felt that 
teachers were paid too much. (Table 38) 
III. DATA PECULIAR TO PUPIL Ll'NENTORY 
Nine questions were included in the Pupil Inventory which are 
not common to either of the other forms. Replies to these nine questions 
follOIV'; 
TABLE 39 
REPLIES OF PUPILS TO THE QUESTION: 
IN GENERAL HOW WELL SATISFIED ARE YOU WI TH THE VARIETY 
(NUMBER AND NATURE) OF THE SUBJECTS THAT YOUR SCHOOL OFFERS? 





Very well satisfied 
Pretty well satisfied 
About half and half 
Dissatisfied 
Very much dissatisfied 
No opinion 
TABLE 40 













REGARDLESS OF WHAT YOUR MARKS :MAY BE, JN HOW MA NY OF YOUR SCHOOL 
SUBJECTS WOULD YOU SAY THAT YOU ME "LEARNING A I.OT" THIS YFAR? 
(Data in percentages) 
Replies 
In all rrry subjects 
In most of my subjects 
In about half of my subjects 
In less than half of my subjects 










Over 80 per cent of the pupils (Tables 39 and 40) e.."C!)ressed 
satisfaction with the variety of subjects offered by the school and 
thought that they were "learning a lottt in these school subjects. Less 
than five per cent were dissatisfied or felt that they were not "learn-
ing a lot. 11 Several requests were nade that more foreign languages be 
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offered. Other suggestions for additional courses included the suggested 
addition of more vocational subjects, art, social problems, psychology, 
debate, senior high school physical education, swimning, and connnercial 
arithmetic. 
TABLE 41 
REPLIES OF PUPILS TO TEE QUESTION: 
HOW MUCH HELP DO YOU USUALLY GET FROM TEE 
LIBRARIAN WHEN YOU GO TO THE SCHOOL LIBRARY? 
(Data in percentages) 
Pupils Replies 
Sr.H.S. Jr.H.S. 
All the help I reed 
M:>st of the help I :reed 
Some of the help I need 
Very little of the help I need 











About 80 per cent of the students get all or most of the help 
they need from the librarian. (Table 41) A very small group claimed 
that they received very little help. This included help on technical 
questions which should probably not be expected of a librarian. 
55 
TABLE 42 
REPUFS OF PUPILS TO THE QUESTION: 
IN GENERAL, HOW PROUD OF YOUR SCHOOL ARE YOU'? 
(Data in percentages) 
Replies Pupils 
I am very proud of my school 
I am proud of my school 
I am not proud of my school 











Ninety-eight to ninety-nine per cent of the students checked 
that they were proud of their school. (Table 42) Reasons for this 
pride included the following: teachers., principal, superintendent., 
buildings, sportsmanship, clean., subjects, activities, good reputation., 
good school, attitude., equipment, athletics ., discipline., school spirit, 
assemblies, good behavior., and opportunities. Reasom offered for not 
being proud were these three only: dancing., students snooty, and 




REPLIES OF PUPILS TO TEE QUESTION: 
ro YOU GO TO AS MANY OF THE SCHOOL PARTIES, DANCES, 
PLAYS., ATHLETIC CONTESTS., ETC., AS YOU WOULD LIKE TO? 
(Data in percentages) 






The desire to attend more parties, dances, plays, and athletic 
contests was a very minor problem of the students. Most had all the 
freedom desired in this respect. (Table 43) 
TABLE 44 
REPLIES OF PUPILS TO THE QUESTION: 
00 YOU EVER FEEL HURT OR ASHAMED BECAUSE YOU CAN 1 T 
BRING 10NEY TO SCHOOL WHEN THE REST OF THE PUPILS IO? 





Yes, very often 
Yes, quite often 
Yes, but seldom 
No, never 











Less than ten per cent had ma7 worries about bringing money to 
school. (Table 44) This is probably a result of the present economic 
situation and would probably be more acute in less prosperous times. 
TABLE 45 
REPLIES OF PUPJI,S TO THE QUESTION: 
















REPLIES OF PUPILS 'IO THE QUESTION: 







(Data in percentages) 
Replies 
TABLE 47 










OOES THE SCHOOL GIVE YOU ENOUGH HELP IN GEI'TING 
INFORMATION ABOUT COLLEGES AND CHOOSING A COLLEGE? 
(Data in percentages) 







Tables 45, 46, and 47 indicate that the school was doing a good 
job in helping the students to choose subjects, a vocation, and a 
college. Some improvement might be made but in general these problems 
were being handled when they arose. 
IV. DATA PECULIAR TO TEACHER INVENTORY 
The larger part of the Teacher Inventory consists of questions 
which are not i.ncluded in either of the other inventories. These forty 
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questions which are peculiar to the Teacher Inventory may be classified 
under the following headings: general evaluation of the school, 
teacher- pupil relationship, parent-teacher relationship, teacher-
teacher relationship, teacher-administration relationship, teacher 
assignment, and teacher's professional status. 
General evaluation of the school. Three questions sought the 
opinion of the teachers on an evaluation of the school in general. The 
results obtained are given in Tables 48, 49, and 5o. 
TABLE 48 
REPLIF.s OF TEACHERS TO THE QUESTION: 
ALL THINGS CONSIDERED, HOW GOOD A JOB DO YOU 






(Data in percentages) 
Replies 
TABLE 49 







HOW VALUABLE 00 YOU FIND THE TEACHERS 1 MEETINGS, 
CONFERENCES, 00:MMITTEE WORK, ETC., CARRIED ON IN YOUR SCHOOL TO BE? 
(Data in percentages) 
Replies 
Of great value 
Of considerable value 
Of some value 
Of little value 








REPLIES OF TEACHERS TO THE QUESTION: 
HOW MITCH OF YOUR TIME IS TA.KEN UP BY FACULTY MEETINGS, 
COMMITTEE WORK, CONFERENCES, OR OTHER TYPES OF SCHOOL MEETINGS'? 
(Data in percentages ) 
Replies 
Far too much 
Somewhat too much 
About the right amount 
We need more of this in our school 








Almost one half the teachers believed that, all things considered, 
the school was doing a very good job while the other half rated the 
accomplishments of the school as good. About two thirds of the teachers 
felt that the teachers' meetings and similar work was worthwhile while 
about one third felt that they were of little value. However the 
majority of the faculty suggested that more of this kind of activity 
should be carried on in the school. A suggestion was ma.de by one teacher 
that teachers' meetings should not be held when teachers are so weary. 
The idealistic suggestion was made that ttpractical policies should be 
put into action rather than theoretical discussion." 
Teacher-Pupil Relationship. Tables 51 to 56 give the teachers' 
opinions on the relationship of teacher and pupils. 
TABLE 51 
REPLIES OF TEACHERS TO THE QUESTION: 
HOW MANY OF THE PUPIIS IN YOUR CLASS OR CLASSES DO 
YOU UNDERSTAND (IN TERMS OF ABILITIES, INTERESTS, 
AND SPECIAL NEEDS) AS WELL AB YOU 'IlUNK YOU SHOULD? 
All or almost all 
About half 
Most 
(Data in percentages) 
Replies 
Considerably less than half 
None or almost none 
No opinion 
TABLE 52 








IN GENERAL, IDW MUCH HELP ARE YOU ABLE TO GIVE YOUR 
PUPIIS WI TH THE SOCIAL PROBLEMS THEY FACE IN T"tlEIR EVERYDAY LIFE? 
(Data in percentages) 
Replies 
All of the help needed 
Most of the help needed 
About half of the help needed 
Some of the help needed 
Very little of the help needed 
I have no opinion 
TABLE 53 








IN GENERAL, HOW MANY DISCIPLINARY PROBLEMS 
DO YOU HAVE TO CONTEND WITH IN YOUR SCHOOL? 
(Data in percentages) 
Replies 
A great many 
A fairly large number 







REPLIES OF TEACHERS TO THE QUESTION: 
IN GENERAL, HOW MUCH HELP ro YOU GET FROM 
THE AD!ITNISTRATION WITH YOUR DISCIPLINARY PROBLEM3? 
(Data in percentages) 
Replies 
All or almost all of the help I need 
Most of the help I need 
Some of the help I need 
Very little of the help I need 
None or almost none of the help I need 
TABLE 55 







ARE YOU SATISFIED OR DISSATISFIED WITH THE 
WAYS PUPIL PROGRESS IS EVALUATED IN YOUR SCHOOL? 
(Data in percentages) 
Replies 
Very well satisfied 
Satisfied 
About half and half 
Dissatisfied 











REPLIES OF TEACHERS TO THE QUESTION: 
HOW OFTEN DO YOU SUCCEED IN CONDUCTING 
YOUR CLASSES IN A DEIDCRATIC MANNER? 
(Data in percentages) 
Replies 
ays or almos always 
U ually 
About half the time 
Seld 
Never or almost never 








bout three fourths of the faculty felt that they knew the 
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a u ·tie, interests, and special needs of their students as well as 
they should (Table 51). However the majority of the teachers believed 
bey were giving the students only "some of the help needed" with their 
social prob ems (Table 52) . The princ::..pal reason advanced by the 
teachers for not being able to help the students more was that some o 
th eachers believed that the pupils did not desire any help from them. 
f of the facult said they did not have time while one teacher gave 
the opinion with which others would probably concur that 11 it is hard to 
lmow their problems • 11 iscipline appeared to be a very minor problem 
since eighty-eight per cent of the teachers stated they bad only a few 
disciplinary problems and all stated that they received from the 
administra ion either "ail of the helpn needed or "most of the help11 
needed. (Tables 53 an 54) bout three fourths of th fac · ty wer 
satisfied with the way pupi progres is evaluate 
(Table 55 ) Those ho were no satisfied suggested tha some wa be 
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devised to rate factors concerning initiative and cooperation to make 
parents more aware of the importance of these factors. Table 56 
indicates that democratic class procedures are widely used in the school. 
Teacher-Parent relationship. Four questions, whose answers are 
tabulated in Tables 57 to 60 dealt with the relationship of teachers 
and parents. 
TABLE 57 
REPLIES OF TEACHERS TO THE QUESTION: 
IN YOUR OPINION, HOW OFTEN ARE PARENTS 
TREATED CONSIDERATELY WHEN THEY VISIT THE SCHOOL? 
(Data in percentages) 
Replies 
Always or nearly always 
Usually 









IX) YOU WELCOME VISITS BY PARENTS? 
















REPIJES OF TEACHERS TO THE QUESTION: 
IN GENERAL, IX) YOU KNOW YOUR PUPilS 1 
PARENTS AS WELL AS YOU WOULD LIKE? 
(Data in percentages) 
Replies 
TABLE 60 





DO YOU FEEL 'YHAT THE SCHOOL DOES A GOOD JOB OR A POOR 
















All of the teachers but one believed that parents were treated 
considerately when they visited the school. This one teacher expressed 
the minority opinion that parents were almost never treated well on 
visits to the school. (Table 57) Eighty-seven per cent of the teachers 
welcomed these visits and the remaining 13 per cent were uncertain. 
(Table 58) In Table 59 the teachers indicated very strongly that they 
do not lrnC1N the pupils' parents as well as they would like. To remedy 
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this condition home visits, parent•s night, Parent Teacher Association 
and a parent teacher day were suggested by various teachers. Table 60 
shows that teachers concurred in general with parents (Table 32) in 
stating that the school does a fair to good job of reporting the work 
of the school to the parent. 
Teacher-teacher relationship. The relationship of a teacher 
with his fellow teachers is considered in Tables 61 and 62. 
TABLE 61 
REPLIES OF TEACHERS TO THE QUESTION: 
IN GENERAL, IX) YOU FEEL THAT YOU ARE 110NE OF THE GANG11 
SO FAR AS THE FACULTY OF YOUR SCHOOL IS CONCERNED? 
(Data in percentages) 
Replies 
I feel that I belong, that I am rtwanted11 
Yes and no; I am not certain 
I feel I am more or less of an 11 outsidern 
TABLE 62 





TO WHAT DEGREE IX) UNPLEASANT PERSONAL RELATIONSHIPS 
AM)NG THE MEMBERS OF YOUR TEACHING STAFF INTERFERE 
WITH THE EFFECTIVE FUNCTIONING OF THE SCHOOL? 
A great deal 
Considerably 
Some 
(Data in percentages) 
Replies 
Little or not at all 








Ten of the sixteen teachers had the feeling that they were 
11 one of the gang" as far as the faculty was concerned. The other six 
were not quite certain. (Table 61) Some unpleasant personal relation-
ships among members of the staff are evident from Table 62. However 
these were not judged as very serious and would probably vary a great 
deal from time to time. 
Teacher-administration relationship. Seven questions were 
included in the Teacher Inventory to secure the teachers• opinions on 
relations with the administration. The results are given in Tables 63 
to 69. 
TABLE 63 
REPLIES OF TEACHERS TO THE QUESTION: 
DO YOU FE!EL THAT YOU HAVE THE ACADEMIC 
FREEDOM NECESSARY FOR THE M:lST EFFECTIVE TEACHING? 
(Data in percentages) 
Replies 
Yes, entirely so 
Yes, .for the most part 
No, for the most part 
No, I feel that I am severely restricted 








REPLIES OF TEACEERS TO THE QUESTION: 
HOW OFTEN 00 YOU FIND IT NECESSARY TO SPEND YOUR OWN MJNEY 
FOR TEA.CHING MATERIALS OR OTHER SUPPLIES IN ORDER TO 00 
WHAT YOU THINK SHOULD BE OONE I N YOUR CLASSES? 
(Data in percentages) 
Replies Teachers 






REPLIES OF TEACHERS TO THE QUESTION: 
IN GENERAL, ID YOU FEEL THAT YOU ARE OR 
ARE NOT SUFFICIENTLY CONSULTED ABOUT PROPOSED 
SCHOOL POLICIES THAT AFFECT YOU OR YOUR WORK? 







I am always or nearly always consulted sufficiently 20 
I am usu.ally consulted sufficiently 60 
About half the time I am consulted sufficiently 7 
I am seldom consulted sufficiently 7 
I am never or almost never consulted sufficiently 6 
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TABLE 66 
REPLIES OF TEACHERS TO THE QUESTION: 
IN GENERAL, ARE YOU SATISFIED OR DISSATISFIED 
WITH THE WAY YOUR SUPERVISOR(S) TREAT YOU? 
(Data in percentages) 
Replies 
Very well satisfied 
Satisfied 
About half and half 
Dissatisfied 
Very much dissatisfied 
TABLE 67 







HOW MUCH HELP IX) YOU GET FROM YOUR SUPERVISOR(S)? 
(Data in percentages) 
Replies 
All of the help I need 
Most of the help I need 
Some of the help I need 
Very little of the help I need 
TABLE 68 






ALL THINGS CONSIDERED, ARE YOU SATISFIED OR DISSATISFIED 
WITH THE WAY YOU ARE TREATED BY THE 11ADMINISTRATION11 OF YOUR SCHOOL? 
(Data in percentages) 
Replies 
Very well satisfied 
Satisfied 
About half and half 
Dissatisfied 











REPLIES OF TEACBERS TO THE QUESTION: 
00 YOU FEEL THI\ T YOUR CLASS OR CLASSES ARE TOO 
OFTEN INTERRUPTED BY SUCH THINGS AS PHONE CALLS, 
PUPILS EXCUSED, BULLETINS TO BE READ, SCHEDULED 
OR UNSCHEDULED ASSEMBLY PROGRA.,.1\/lS , ETC.? 





All of the teachers felt that t hey had the ttacademic freedom 
necessary for most effective teaching" either 11 entirely so" or nfor 
the most part. 11 (Table 63) Most of the teachers seldom or never 
found it necessary to spend their own money for teaching supplies 
(Table 64) and expressed themselves that they do not mind doing t his 
in sn:all amounts if necessary. A]l teacners but one checked that they 
had spent less than five dollars in this way but one stated that she 
had spent between fifteen and n:ineteen dollars of her own money for 
teaching naterials. Table 65 indicates that teachers were usually 
consulted concern:ing proposed school policies. Only one teacher felt 
that her wishes were not given the consideration by the administration 
that she believed they merited. Almost all of the teachers felt that 
they should always be consulted in this regard. Practically all mem-
bers of the faculty were satisfied with the way they were treated by 
the administration of the school and with the help they received from 
the administration. The majority of the teachers felt that their 
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classes were not interrupted more than necessary by announcements. 
The suggestion was made that the announcements should be directed only 
to the group concerned, that only urgent phone calls should be allowed 
to disturb a class, and excuses should be granted only for illness or 
"related catastrophes•" 
Teacher assignment. A total of twelve questions (Tables 70 
to 81) were designed to cheek the .feeling of the teacher concerning 
his teaching assignment. 
TABLE 70 
REPLIES OF TEACHERS TO THE QUESTION: 
HOW MUCH DO YOU LIKE OR DISLIKE YOUR 
PRESENT TEACHIID ASSIGNMENT? 
(Data in percentages) 
Replies 
I like it very much 
I like it 
About half and half 
I dislike it 
I dislike it very much 
TABLE 71 







IN GENERAL, HOW DO YOU FEEL ABOUT SUPERVISING THE STUDENT 
ACTIVITIES (CLUBS, PLAYS, PARTIES, ETC.) WIITCH HA.VE BEEN 
ASSIGNED TO YOU THIS YEAR? 
(Data in percentages) 
Replies 
I like to supervise all of them 
I like to supervise same of them 






REPLIES OF TEACHERS TO TEE QUESTION: 
00 YOU FEEL THAT YOU HAVE TOO MANY OR TOO 
FEW STUDENT ACTIVITIES TO SUPERVISE THIS YEAR? 
(Data in percentages) 
Replies 
I have too many 
I have about the right number 
I have too few 
TABLE 73 





HOW 00 YOU FEEL ABOUT YOUR ADVISEMENT OR COUNSELING IOAD? 
(Data in percentages) 
Replies Teachers 
It is much too heavy 0 
It is somewhat too heavy 7 
It is about right 47 
I should like to have more counseling to do 20 
I don 1 t do any advising or counseling 26 
TABLE 74 
REPLIES OF TEACHERS TO THE QUESTION: 
HOW MUCH OF YOUR TIME IS SPENT IN 11 POLICE1t DUTIES 
(HAIL DUTY, CAFETERIA OR PLAYGROUND SUPERVISION, ETC.)? 
Far too much 
Too much 
(Data in percentages) 
Replies 
About the right amount 








REPLIES OF TEACHERS TO THE QUESTION: 
00 YOU FEEL THA.T THE TOTAL WORK IOAD (TEACHI NG 
ADVISING, SUPERVISING ACTIVITIES-"EVERYTHING") 




(Data in percentages) 
Replies 
TABLE 76 
REPLIES OF TEACHERS TO THE QUESTION: 
DO YOU FEEL THAT YOU TEACH TOO MA.NY 
OR TOO FEW CLASS PERIODS EACH WEEK? 
(Data in percentages) 
Replies 
Far too many 
Somewhat too many 
About the right number 
Somewhat too few 
Far too few 
TABLE 77 











IN YOUR OPINION, HOW DOES YOUR TOTAL WORK LOAD 
COMPARE WITH THAT OF TEE OTHER TEACHERS I N YOUR SCHOOL? 
(Data in percentages) 
Replies Teachers 
I think I am carrying the lightest total work load 
I think I am in the bottom 4 in this regard 
I think I am in the middle ½ in this regard 
I think I am in the top ¼ in this regard 








REPLIES OF TEACHERS TO THE QUESTION: 
HOW OFTEN CAN YOU FIND TIME TO 
PREPARE ADEQUATELY FOR YOUR TEACEING? 
(Data in percentages) 
Replies 
Always or almost always 
Usually 
About half the time 
Seldom 
Never or almost never 
TABLE 79 







IX> YOU FEEL THAT ROUTINE ADMINISTRATIVE DETAILS (CHECKING 
ATTENDANCE, SIGNING SLIPS, REPORTS, RECORDS, FORM3, ETC.) 




(Data in percentages) 
Replies 
TABLE 80 





HOW ro YOU FEEL ABOUT THE SIZE OF YOUR CLASSES? 
(Data in percentages) 
Replies 
They are all too large 
Most of them are too large 
Most of them are about right 
M::>st of them are too small 









REPLIES OF TEACHERS TO THE QUESTION: 
WHICH, IF ANY, OF THE FOLLOWING TASKS 00 YOU FEEL SHOULD 
NOT BE CONSIDERED A PART OF A TEACHER'S NORMAL DUTIES? 
(Data in percentages) 
Replies 
Taking or selling tickets at school activities 
Occasional duties supervising parties 
Occasional Saturday excursions with students 
Conferences with parents after school hours 
Attending school sponsored public meetings 
Faculty meetings after school hours 
Class sponsorship 
Coaching dramatics, debates, etc. 












A:ny acute dissatisfaction which a teacher may feel in regard to 
his teaching assignment can be expected tc have a disagreeable effect 
on the school. The results shown in Tables 70 and 71 indicate that 
the large najority of the teachers were satisfied with their teaching 
assignments and with the activities they sponsor. Table 72 is the 
unique table of the whole study, befog the only one where 100 per cent 
of the ans ers ere given to one particular statement: that the 
teachers had the right number of student activities to supervise. 
Several teachers expressed the desire (Table 73) that they should have 
more counseling to do. Eighty-eight per cent thought they had about 
the right amount of "police duties." (Table 74) Three fourths of the 
faculty felt that the total work load as about as equitably divided 
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among the teachers as was possible (Table 75) and that they taught 
about the right number of classes per week. (Table 76) In comparing 
their total work load with that of other teachers in the system, 
(Table 77) approximately one half of the faculty believed that they 
were in the middle one half, but an interesting paradox developed in 
the fact that forty-four per cent considered themselves in the top one 
fourth or with the heaviest load, while none believed that they were 
in the bottom one fourth or had the lightest load. Well over two thirds 
of the teachers stated that they usually had time to prepare adequately 
for their teaching. All teachers but one felt that routine administra-
tive details did not take up too much of their time or at least not 
more than the necessary amount. Three fourths of the teachers believed 
their classes were about the right size, while the other one fourth 
felt that the classes tended toward being too large. (Table 80) In 
the results shown in Table 81, any number of items might have been 
checked as being outside the province of a teacher's normal duties. 
Three fourths of the teachers checked none of the items as being 
abnormal as far as a teacher's duties are concerned. One fourth of the 
teachers checked Saturday excursions, one eighth coaching dramatics, 
one eighth coaching athletics, and one teacher checked attending school 
sponsored public meetings. Other items which were mentioned were one 
of each of the following: janitorial work, and sponsoring students on 
out of town events. 
Teacher's professional status. Six questions sought to establish 
the satisfaction or dissatisfaction of the teachers with their 
professional status. The results of this part of the study are shown 
in Tables 82 to 87. 
TABLE 82 
REPLIES OF TEACHERS TO THE QUESTION: 
IN GENERAL, ARE YOU SATISFIED OR DISSATISFIED 
WITH TEE WAY YOU ARE TREATED OUTSIDE SCHOOL 
BY THE PEOPLE OF THE CONIMUNITY? 
(Data in percentages) 
Replies Teachers 
Verry well satisfied 
Pretty well satisfied 
About half and half 
Dissatisfied 
Very much dissatisfied 
TABLE 83 
REPLIES OF TEACHERS TO THE QUESTION: 
ALL THINGS CONSIDERED, ARE : JU SATISFIED OR 
DISSATISFIED WITH THE WAY YOU ARE TREATED 
IN THE SCHOOL IN WHICH YOU TEACH? 







Very well satisfied 
Satisfied 
About half and half 
Dissatisfied 








REPLIES OF TEACHERS TO THE QUESTION: 






(Data in percentages) 
Replies 
TABLE 85 
REPLIES OF TEACHERS 'ID THE QUESTION: 







YOUR PROSPECTS FOR ADVANCEMENT IN THE TEA.CHING PROFESSION? 
(Data in percentages) 
Replies Teachers 
Very well satisfied 7 
Satisfied 60 
About half and half 13 
Dissatisfied 13 
Very much dissatisfied 0 




REPLIES OF TEACHERS TO THE QUESTION: 
ARE YOU SATISFlED OR DISSATISFIED WITH 
THE SA.LA.RY SCHEDULE IN YOUR SCHOOL? 




About half and half 
Dissatisfied 
Very much dissatisfied 
TABLE 87 
REPLIES OF TEACHERS TO THE QUESTION: 







OR DISSATISFIED WITH YOUR PRESENT TEA.CHING POSITION? 
(Data in percentages) 
Replies 
Very well satisfied 
Satisfied 
About half and half 
Dissatisfied 








All teachers were satisfied in general with the way they were 
treated outside school by people of the community. (Table 82) However 
one teacher mentioned dealing with itdisgruntled parents 11 whose 11 kids 
never get the breaks•" .All teachers but one were satisfied with the 
way they were treated in the school, considering all things. (Table 83) 
When asked to rate their c,;vn morale, ten of the teachers checked their 
morale as high or very high while six checked fair. (Table 84) About 
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two thirds of the faculty were satisfied with their prospects for 
advancement in the teaching profession while only thirteen per cent 
were actually dissatisfied. (Table 85) One teacher stated that he 
did not intend to remain in the teaching profession. Considerable 
dissatisfaction was expressed considering the question of the salary 
schedule. (Table 86) One teacher inquired if the school really had 
one. The suggestion was given that teaching load should receive some 
consideration in adjusting the salary schedule. The belief was expressed 
that extra pay should be given for work outside of 1tworking hours." 
This of course brings up the question as to what may be considered work-
ing hours for a teacher. Vi/hen asked if, considering all things, the 
teachers were satisfied or dissatisfied with their teaching position 
at that time, thirty eight per cent of the teachers stated that they 
were very well satisfied, fifty per cent said they were satisfied, while 
only twelve per cent (two teachers) indicated that their sentiments were 
about evenly divided in this respect. It should be noted that none 
expressed actual dissatisfaction with their teaching and that this fact 
probably influences many other answers preceding this in this study. 
CHAPTER IV 
INTERPRETATION OF THE DA.TA. 
The board of education, administration, and the faculty of the 
Kinsley Junior~enior High School have multiple opportunities to feel 
greatly encouraged and buoyed up by the CJVer all expressions of support, 
positive attitudes, and the general mood of satisfaction conveyed 
through the answers given by the parents, students, and teachers to 
the questions of the opinionnaires. At the same time the parents and 
students should also share in the pleasurable feelings resulting from 
the lmowledge that "theirn school is an educational institution meriting 
pride on the part of those who serve and are served by this school. 
Psychologists recognize the need for llbelonging,n and when students, 
teachers, and even parents, have the opportunity to itbelong 11 to a 
school which has elicited so many favorable comments, this situat ion 
helps to build good mental health within these individuals. 
These expressions of foundational feelings of approval on the 
part of parents, students, and teachers should not lead a board of 
education or the administration to feelings of complacency. If an 
opinion survey should do this, it would defeat its ~n purpose. 
Included with the feelings of pride and encouragement engendered by the 
generally positive results of this study there must also come an aware-
ness of the specifics which have aroused varying amounts of dissatis-
faction. For while an over all feeling of satisfaction is expressed by 
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the groups questioned, there are a number of items which do merit 
investigation in a study of the disapproval expressed. While there 
appears to be no desire upon the part of these groups for fundamental 
changes, the board of education and the administration, and in some 
instances the teachers, should analyze the complaints to see if these 
objections are justified and if justified, to what extent they are so. 
According to the indications found in the audits the gap between 
parents and teachers is too broad, and those on both sides of this 
breach would like to see it narrowed. The survey suggests that the 
parents and teachers are not as well acquainted as would be desirable. 
A glance at the percentages concerning parents and their visits to 
school shows that almost all of the parents who have visited the school 
have felt they were well received, but far too few parents have ever 
visited the school. (See Appendix G) ~ome means should be sought to 
extend a warm invitation to parents to visit the school. Often parents 
feel a reluctance, feel that they would appear to be "butting in, H or 
feel that their visits would be interpreted as protests or attempts to 
curry favors for their children. Strong efforts should be made to 
break down these feelings in connection with school visitation. 
During Education Week of the pa.st school year the elementary 
schools held an open house; the attendance and acceptance of the project 
was gratifying, and the teachers and principals felt that the affairs 
were highly successful. The junior-senior high school had other Educa-
tion Week activities, but perhaps such an evening 1vould be highly 
beneficial for bringing the parents and teachers closer togethero 
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The system of reporting to parents has created as much dissatis-
faction as almost any other educational element. Part of the dissatis-
faction on the part of the teachers may result from frustration in 
attempting to convey their cormnents and opinions concernit~g pupil 
progress and achievement to the parents. They may feel that the system 
of grading is inadequate to show the relationship between the achieve-
ment and abilities of the students or to convey other ideas concerning 
pupil progress. The teacher may feel obligated to give a student one 
grade because of his accomplishment in relation to the other students, 
but this teacher may feel that another grade would have been more 
adequate to convey a picture of the student 1 s achievement in relation 
to his ability. 
On the other hand, the pa.rents feelings that the reporting is 
inadequate may be the result of a misun~erstanding of the philosophy or 
philosophies behind the existing system of grading or a failure to 
understand that no system can ever be completely adequate. Another 
type of frustration may create disapproval on the part of the parents . 
The parents may have a strong desire for a brand of accomplishment on 
the part of their children that is not being achieved, and this 
disappointment may take the form of resentment directed toward the 
reporting of the child's progress. 
This entire situation could possibly be related to the previously 
mentioned overly large gap between the teachers and the parents. If 
there were more freedom of exchange between parent and teacher, there 
might be a possibility for better reporting through the medium of personal 
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discussion and conversation. Many of the problems or successes which 
could never be conveyed by the medium of conventional reporting could 
be transmitted through infonnal interviews. 
An experiment might be initiated which would involve the inclu-
sion of additional information with the reports to parents . A check-
list of teacher opinion concerning the student's progress in such 
categories as study habits, social adjustment, attitude, and academic 
achievement might be placed with the report card. Notes could be 
added, as could friendly personal invitations for discussion between 
parents and teacher. 
Another question which concerns a large number of the respond-
ents to the opinionnaires was the question relative to the regular and 
incidental costs of attending school. More than 40 per cent of the 
senior high school students and their p~rents, and more than 50 per cent 
of the teachers believed it required too much money to attend school. 
With t..his number of persons, especially senior high school students 
and their parents, feeling that too much money is required of a high 
school student a problem presents itself. Possibly some families are 
severely hampered by the "hidden" costs of education, and some students 
may find it necessary because of financial need to deprive themselves 
of various activities which they would enjoy and from which they might 
profit. 
Others may simply have the "feelingtt that their student life or 
that of their children is costing too much. This impression may come 
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from a lack of awareness of the benefits received in relation to the 
cost . 11any of the persons who reported that school costs too much 
may not be suffering hardship as the result of these expenses, but 
these persons may idly feel that the extra costs are high when compared 
to the value received, or this feeling may simply be, on the part of 
the parents, that the costs are higher nthan when I went to school." 
These parents may be failing to take into consideration the fact that 
costs have increased in every phase of our living, and they may also 
be unaware of the increase of services and activities sponsored by 
the school. 
No matter what the source of these feelings may be, here is 
certainly a good opportunity to bring public relations :into action. 
Whatever dissatisfaction exists is partly a result of lack of under-
standing of the minimum charges made by the school. Unlike in many 
schools, there are no locker fees, no laboratory fees, no typewriter 
fees, no fees on instruments loaned by the school, no band uniform 
fees, and no charge is made for the use of caps and govfns at graduation. 
Free instrumental lessons are given during the summer. Activity 
tickets, which are available at minimum cost, admit students to all 
activities and include a subscription to the school newspaper. A 
number of expenses such as for class rings and the year book are option-
al and no student would suffer educationally from not expending money 
for these items. These facts should be made available to the parents 
and the students should be reminded of them. Where actual hardship 
exists assistance is available from several local organizations. 
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In all school systems there is an ever present need for weighing 
and anal~ing the value of the curricul1ID1 to determine what part of 
the school program is beneficial to the students now and what parts of 
the program will be of benefit to them in their life after graduation. 
The parents, according to inventory results, are better satisfied that 
the students 1 training will prove beneficial in the future than are 
the students themselves. Thlil may result from the lack of security of 
the times, and the fact that the young men, and thus many of the young 
wcmen, will not be able to follow the pattern of living they would 
ordinarily pursue. The boys are looking most directly toward a period 
in the service and may find difficulty in seeing much practical value 
in their school life which will be helpful in their immediat e f uture. 
Their attention should be directed to the fact that college educations 
and vocations will in these cases probably follow the time spent in 
the service of their country. 
Another curricular aspect which was brought to attention by 
the opinionnaires is the desire on the part of some of the students for 
additional subjects. A study could be made to discover the feasability 
of addition to the curricul1ID1, and at the same time a survey could be 
made to discover the number of students who would be interested in any 
such additions. Possibly some new courses could be substituted for 
present courses at little or no additional cost. 
While on the whole the social activity and expression available 
f or the students seems satisfactory, the ideal cannot be achieved unless 
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all students a.re profiting socially through their school work and 
activities. It is gratifying that so small a percentage of the students 
feel they are entirely outside the group but the percentages listed 
still leave large numbers of students who do not quite feel that they 
are part of the 11gang. 11 Adolescents 'Who feel even moderately outside 
of the gang are at least somewhat disturbed emotionally by these feel-
ings. 
With the oncoming of adolescence, the boy or girl become 
acutely aware of social pressures and relationships. It is this 
sensitivity that leads the adolescent into the conformity charac-
teristic of the period ••• It is therefore essential that the 
teacher should realize the strength of these social drives and 
should always try to work with, rather than against t hem.l 
Al though the circumstances existing in relation to imperfect 
inclusion of the entire school population in 11 the gang11 is regretable, 
this is far from unique. In fact, it is the natural condition. 
Pupils do not generally group t hemselves spontaneously in such 
a way as to promote the mental health of the entire school popula-
tion. Adolescents in particular tend to form small, compact 
cliques ••• all such cliques taken together rarely include more 
than two thirds of the school members ; many individuals are there-
fore left in social isolation.2 
While the ideal of complete participation in social affairs and 
extra curricular activities is not reached and too large a number of 
students do not actually feel that they are "in the gang," in some 
aspects the social lines may be less deeply cleaved and there may be 
1 Luella Cole, Psychology of Adolescence (New York: Rinehart 
and Company, 1949), p. 2ll-212. -
2 Ibid., p. 219. 
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more democratic interacti on between persons of various backgrounds at 
their age than during any later period of their lives. The blame for 
this situation may fall upon our culture and mores and not primarily 
upon the school . The students may simply be aping their elders, their 
parents, and even their teachers; for among the teaching family where 
most of the members have similar family and educational backgrounds, 
purposes and interests, and are of the saim profession only sixty-
three per cent felt that they were one 11 of the gang" as far as the 
faculty was concerned. This is only one percentage point higher than 
the high school students who felt included within their group. 
An attempt to search out the students who feel they are not 
having adequate social activity or are not being "included" to a 
desirable extent would not be amiss. Such an attempt could be made 
under the leadership of the guidanc director, and after the informa-
tion is obtained, the teachers, and possibly some of the students, 
could organize efforts to make a larger and more secure social niche 
for these individuals . At least the guidance counselor, administrators, 
and the balance of the faculty could make themselves more conscious of 
the problem and be alert to offer every possible assistance to those 
who are in need of such help. 
The eternally existent question of discipline deserves mention. 
One half of the teachers and close to one fourth of the parents and 
students felt that some of the teachers were too changeable in their 
discipline . The fact that the teachers' alarm concerning this situation 
88 
exceeds that of the parents and pupils is noteworthy. Likewise the 
percentage of teachers who felt that the discipline was not strict 
enough was higher than the percentage of parents who were of the same 
opinion. It should be noted that the teachers compose the group least 
pleased concerning the discipline. Parents are a little more pleased, 
but the students, both junior and senior high, are most happy concern-
ing the disciplinary practices. 
The opinions expressed by the faculty concerning teaching free-
dom may be pertinent to the discussion of discipline. Ninety-four per 
cent of the teachers, all teachers but one, felt entirely free to use 
the teaching methods they believed most effective. With the teachers 
being free to use the methods they feel are most eff ective, there would 
be an accompanying degree of variation in types and amounts of disci-
pline. In a more authoritarian school o~ganization there would probably 
be less variation in discipline, but the result would of course 
necessarily bring a reduction of academic freedom. The choice as to 
which situation, freedom or control, or a balance of the two, would be 
the best policy, is left to the readers and observers, and perhaps the 
number of viewpoints concerning this question would be equal to the 
number of viewers. 
With the variation of disciplinary practice accompanying or 
resulting from the existing freedom, there would naturally be disagree-
ment as to which amounts and procedures of class .rranagement and control 
are better. Naturally teachers are, contrary to the opinion of a 
decreasing minority, human; and as humans feel that the methods of 
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discipline which they employ and the techniques of order maintenance 
which most closely resemble theirs are, or should be, classified as 
top flight discipline methodology. Thus, the fact that the teaching 
group is most dissatisfied with discipline may be the natural situation. 
Perhaps academic freedom has here been given an excess of credit, or 
blame, for the variation in discipline. Certainly under the most 
authoritarian of administrative philosophies a good deal of variation 
in discipline remains, due to natural differences of teacher ability, 
attitude, and the failure of even the most severe regimentation to do 
away completely with individuality. 
The variations in discipline may be heal thy, for certainly, as 
a result of the answers presented through the opinionnaires, discipline 
is not a serious problem in the Kinsley Junior-Senior High School. 
A few teachers reported that thev were spending excessive 
amounts of their ovm money on supplies. Here a need arises to inform 
the faculty clearly of the school policy. This policy has been that 
any materials which are actually put to use in a profitable manner are 
paid for by the school. In any case where the teachers have purchased 
materials on their own, this has resulted from a lack of lmcwledge of 
this policy or reticence to ask for the desired materials. 
Considering all other answers by teachers and the generally 
good to excellent feeling concerning the school it is quite surprising 
that the teachers did not rate their morale as being higher. The 
rating was not low, but somS\vhat lower than might be expected. Confi-
dential questionnaires might be distributed to determine tbe various 
conditions which might tend to hamper morale. 
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There was considerable expression in favor of more intramural 
athletics. This problem could possibly be placed in the hands of the 
student council, and that group could take the lead in organizing or 
encouraging intramural athletics. Another situation relating to 
athletics was the voiced desire that there be a limit of one basketball 
game per week and that Tuesday night galll:ls be eliminated. The sugges-
tion should be considered by the board of education and the administra-
tion. 
According to what is reported by the students the majority of 
them spend from one half hour to an hour each day on homework, but 
many of these students may be like some fledgling pianists who feel 
that a half hour spent on a piano bench is a half hour of practicing. 
Certainly cases of nervous prostration resulting from over-study are 
at a minimum. However teachers should analyze their ho100work require-
ments keeping in mind that each student has several classes and that 
in this way there is a possibility of too much homework being required. 
A little more dissatisfaction was indicated concerning the lunch-
room than for the rest of the school organization. 11 Gripi:ng" about all 
food that isn't cooked by Mom is almost an American tradition, and part 
of the negative feeling voiced is because of the fact that the lunch 
roam is located on the grounds of one of the elementary schools several 
blocks distant. The percentages of dissatisfaction listed previously 
might be misleading without the addition of percentages of satisfaction. 
It is noteworthy that there is considerably more satisfaction with the 
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lunchroom on the part of the parents than there is on the part of the 
students . Perhaps some of the parents who had to eat cold, somewhat 
stale lunches in the 11little red school houses" and els ewhere have 
more appreciation of hot lunches. 
Nevertheless, a closer scrutiny of the conditions mentioned in 
the protests might be advisable . Funds are available in case of a 
lunchroom deficit, and the cooks might be reminded that use of some of 
these funds would not cast any reflection upon their management. 
Therefore they would not have to feel the need to be overly close with 
food preparation to the extent that running out of various parts of the 
menu would occur . 
A situation which received much mention was the shortness of the 
noon period. This condition was mentioned by a good many students and 
parents in several different places within the opinionnaires. Possibly 
there is a need here for public and student education. A factor that 
may not be understood by many is the result of consolidation. The 
school busses which carry many of the high school students also carry 
elementary students, sane of them six year-old children, and the school 
day for these children must be of the same length as the high school 
day. Therefore, this situation, as may be possible of others, brings 
a certain amount of discomfort to some, but when all things are 
considered the established procedure may be the wisest. Familiarizing 
the parents and students with the elements of the situation would be 
advantageous . 
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The survey of parent, pupil, and teacher opinions provided 
strong evidence that, according to these groups most closely touched 
by the school, the Kinsley Junior-Senior High School can truly be 
designated a public school. For this school has done well in earning 
the approval of these groups which are at the hub of the publics 
concerned with the Kinsley Junior-Senior High School. These groups 
feel that they are being well served by the school, that it is actually 
ntheir" school. 
If any fundamental wealmess has been revealed, it is in the 
realm of public relations, or more accurately public education. The 
school could do a better job of informing the public concerning various 
courses, activities, procedures, and policies. The charge should not 
be made that the school has failed in public relations, because the 
corner stone of all good public relatio'Y'IS is a good school. Frederick 
L. Hipp, president of the National School Public Relations Association 
states in the introduction of the booklet, It Starts in the Classroom, 
ttGood teaching is good public relations.113 This statement might be 
paraphrased to say, "A good school is good public relations." 
If no other purpose is served by the investigation here reported 
than to make the board of education, administration and faculty of the 
Kinsley Junior-Senior High School more acutely aware of any weaknesses 
which might be a part of the school and more aware of the viewpoints of 
3 National School Public Relations Association, It Starts in 
the Classroom (Washington: National Ed. Assoc.), P• 4. 
the other groups touched by the school, the ti.me, energy, and effort 
expended will have been worth while . 
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CHAPTER V 
SUMMA.RY, CONCLUSIONS, AND RECOMMENDATION:> 
SUMMA.RY 
From the analyses made of the data obtained from the opinion-
naires the following items may be noted: 
Data Common to Parent, Pupil, and Teacher Inventories 
1. That 18 per cent of the parents of senior high school 
students, and 24 per cent of senior high school students were 
very well satisfied with the school. 
2. That 41 per cent of the parents of junior high school 
students and 50 per cent of junior high school students were 
very well satisfied with the school. 
3. That 56 per cent of the teachers were very well satis-
fied with the school. 
4. That 57 per cent of the parents of senior high school 
students, and 56 per cent of the senior high school students 
were satisfied with the school. 
5. That 48 per cent of the parents of junior high school 
students and 35 per cent of the junior high school students 
were satisfied with the school. 
6. That 38 per cent of the teachers were satisfied with the 
school. 
7. That 3 per cent or less of the parents and pupils and 
none of the teachers expressed general dissatisfaction with the 
school. 
8 . That 81 per cent of the parents of senior high school 
students and 77 per cent of the senior high school students 
were satisfied with the way the students were treated by the 
teachers and other school officials. 
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9. That 92 per cent of the parents of junior high school 
students and 91 per , cent of the junior high school students were 
satisfied with the way students were treated by the teachers and 
other school officials. 
10. That 2 per cent or less of parents and students expressed 
general dissatisfaction with the way teachers and other school 
officials treated the students. 
11. That 62 per cent of senior high school students and 55 
per cent of junior high school students felt that they are none 
of the gang11 in the school, while only 4 per cent of each group 
felt that they were ttoutsiders.11 
12. That one half of the teachers and close to one fourth 
of the parents and students felt that some of the teachers were 
too changeable in their discipline. 
13. That 74 per cent of the parents of senior high school 
students, 87 per cent of senior high school students, 71 per 
cent of the parents of junior high school students and 88 per 
cent of junior high school students believed that discipline 
was about right. 
14. That 20 per cent of the parents of senior high school 
students and 8 per cent of the parents of junior high students 
believed that discipline was not strict enough. 
15. That 69 per cent of the teachers thought that discipline 
was about right while 31 per cent believed it was not strict 
enough. 
16. That 77 per cent of the parents of senior high school 
students, 80 per cent of senior high school students, 87 per 
cent of the parents of junior high school students and 91 per 
cent of junior high school students believed that the teachers 
gave all or most of the help needed by the students on their 
school work. 
17. That 75 per cent of the teachers felt the students 
spend too little time on homework while the majority of parents 
and students believed it was about right. However the replies 
of parents and students tended definitely tavard tbe opinion 
that too little time was spent rather than too much. (Table 12) 
18. That the majority of the students stated they spend 
from one half hour to an hour each day on homework. 
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19. That 80 per cent or more of the parents, students, and 
teachers felt that the school should give students help with the 
social problems they face in everyday living. 
20. That 46 per cent of the parents of senior high school 
students, 59 per cent of the senior bigh school students, 
44 per cent of the pa.rents of junior high school students, and 
75 per cent of the junior high school students believed that the 
school was giving a considerable amount of help needed on social 
problems. 
21. That 35 per cent of the parents of senior high school 
students, 26 per cent of the senior high school students, 60 per 
cent of the parents of junior high school students, 49 per cent 
of the junior high school students, but none of the teachers 
believed that the students were getting about all they could get 
from their school work. 
22. That 61 per cent of the parents of senior high school 
students, 71 per cent of senior high school students, 37 per 
cent of the parents of junior high school students, 43 per cent 
of the junior high school students, and all of the teachers 
believed that the students were getting some!What less or con-
siderably less than they could get from their schoolwork. 
Comments indicated that the increased number of school activities 
as well as work outside the school very definitely influenced 
the senior high school fig ires. 
23. That the majority of parents, pupils, and teachers felt 
that the student had to do about the right amount of work to 
"keep uptt in their studies. 
24. That 81 per cent of the parents of senior high school 
students, 65 per cent of the senior high school students, 92 per 
cent of the parents of junior high school students, and 81 per 
cent of junior high school students felt that most of what the 
students were studying in school will be useful in everyday 
living. 
25. That 65 to 74 per cent of parents and pupils believed 
that the pupils were taking part in about the right number of 
activities. 
26. That 69 per cent of the teachers felt that most of the 
students were taking part in as many student activities as they 
should, while 25 per cent of the teachers felt that only about 
one half the students were cooperating sufficiently in activities. 
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27. That 72 per cent of the parents of senior high school 
students, 76 per cent of the senior high school students, 80 
per cent of the parents of the junior high school students, and 
87 per cent af the junior high school students were satisfied 
with teaching methods used in the school. 
28. That 94 per cent of the teachers felt entirely free to 
use the teaching methods they believed most effective. 
29. That more than 40 per cent af the senior high school 
students and their parents, and more than 50 per cent of the 
teachers believed it required too much money to attend school, 
while 65 per cent af the parents of junior high school students, 
and 68 per cent of junior high school students believed it took 
about the right amount. 
30. That 77 per cent of the parents of senior high school 
students, 57 per cent of senior high school students, 68 per cent 
of the parents of junior high school students, and 61 per cent 
of junior high school students were satisfied with the lunch 
arrangements. 
31. That 15 per cent of the parents of senior high school 
students, 31 per cent of senior high school students, 22 per 
cent of the parents of junior high school students, and 28 per 
cent of junior high school students were dissatisfied with the 
lunch arrangeroonts. 
32. That nearly all of the parents, pupils, and teachers 
felt that the school had most of the equipment needed, is not 
overcrowded, and is always or usually kept clean. 
33. That the things most liked about the school by parents, 
and pupils were the teachers, modern buildings and facilities, 
the general harmony and cooperation evident in the school, and 
the opportunities offered the students. 
34. That the things most disliked were the personal character-
istics of some teachers, the short noon hour, parents' inter-
ference on discipline, overemphasis on sports, and the indifferent 
attitude of some pupils toward scholarship. 
35. That Parent Teachers Association, more intramural 
athletics, only one basketball game per week, a longer noon 
hour, and some additions to the curriculum were the leading 
suggestions. 
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Data Peculiar to Parent Inventory 
1. That 71 per cent of the parents of senior high school 
students, and 58 per cent of the parents of junior high school 
students felt that they are treated well when they visit the 
school but that 22 per cent of the parents of senior high 
school students, and 42 per cent of the parents of junior high 
school students have never visited the school. 
2. That more than 60 per cent of the parents did not know 
their children's teachers as well as they would like. 
J. Tb.at approximately one half the parents did not know as 
much about the school as they would like. 
4. That 50 to 60 per cent of the parents felt that the 
school did a good job of telling about its work but over 30 per 
cent thought that the job of reporting was only fair. 
5. 'Ihat the question of spending tax money for evening 
schools was very debatable, no definite trend being shown in 
favor or in opposition. 
6. That about 80 per cent of the parents were in favor of 
spending tax money for ldndergartens. 
7. That if it becomes ne~essary to increase taxes or cut 
school services, about two thirds of the parents either strongly 
felt or were inclined to feel that taxes should be increased 
while only approximately 10 per cent felt school services should 
be cut. 
8. That only 14 per cent of the parents felt that the 
federal goverrunent should pay no part of the cost of education. 
9. That nearly 60 per cent of the parents favored a state-
wide system of local junior colleges, while only about 22 per 
cent definitely opposed this. 
10. That only 5 per cent of the parents felt that the 
teachers were paid too much, while 33 per cent of the parents 
of senior high school students and 21 per cent of the pa.rents of 
junior high school students felt they were paid about the right 
amount, 32 per cent of the parents of senior high school students 
and 41 per cent of the parents of junior high school students 
were inclined to feel tbat the teachers were not paid enough, 
and 16 per cent of the parents of senior high school students 
and 19 per cent of the pa.rents of the junior high school stu-
dents felt very strongly that teachers• salaries were too lowo 
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Data Peculiar to Pupil Inventory 
1. That 80 per cent or more of the students were satisfied 
with the variety of subjects offered. 
2. That about 75 per cent of the students were satisfied 
that they were "learning a lot11 in most of their subjects. 
3. That 80 per cent or more of the students were satisfied 
with the help they were getting in the library. 
L.. That over 98 per cent of the students were proud of their 
school. 
5. That about 80 per cent of the students attended as many 
parties, plays, gares, etc., as they desired. 
6. That the school was giving necessary help to the great 
majority of students in choosing their subjects, their vocation, 
and a college to attend. 
Data Peculiar to Teacher Inventory 
1. That all the teachers felt the school was doing a good 
or very good job. 
2. That usro thirds of the t eachers rated teachers meetings 
as being of some value, or considerable value; while the other 
third rated the meetings as of little or no value; but one half 
of the faculty believed more of this type activity was needed in 
the school. 
3. That about 70 per cent of the teachers believed they knew 
the special abilities, interests, and needs of most of their 
students; while 25 per cent said they knew considerably less than 
half their students in this respect. 
4. The majority of the faculty believed they were able to 
give only "some of the help" needed by students to scil.. ve their 
social problems. 
5. That 88 per cent of the teachers felt they had very few 
discipline problems. 
6. That all the teachers received most or all of the help 
needed from the administration on discipline problems. 
7. That 76 per cent of the teachers were satisfied with the 
way pupil progress was evaluated in the school. 
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8. That 80 per cent of the teachers believed they usually 
or always succeeded in conducting their classes in a democratic 
manner. 
9. That 94 per cent of the faculty were of the opinion that 
parents were usually or always treated considerately when they 
visit the school. 
10. That 87 per cent of the faculty stated they would welcome 
visits by parents, while the other 13 per cent were uncertain. 
ll. That 69 per cent of the teachers did not knav the parents 
as well as they would like. 
12. That 50 per cent of the teachers felt the school does 
only a fair job of reporting its work to the parents. 
13. That 63 per cent of the faculty felt that they were "one 
of the gang" as far as the faculty was concerned, while the other 
37 per cent were uncertain. 
14. That W+ per cent of the teachers thought that arry 
unpleasant personal relationships among members of the teaching 
staff did not interfere with effective functioning of the school, 
while 37 per cent said it interfered some and 19 per cent believed 
the effect was considerable. 
15. That all of the teachers believed they had the academic 
freedom necessary for the best teaching, either entirely so, or 
for the most part. 
16. That only 6 per cent of the faculty (one teacher) found 
that it was often necessary to spend the teacher• s avn money 
for teaching supplies. 
17. That 80 per cent of the teachers believed they were 
usually or always consulted sufficiently about proposed school 
policies that affected their work. 
18. That only 6 per cent of the faculty ( one teacher) was not 
completely satisfied with the treatment from the administration. 
19. That 94 per cent of the faculty liked their teaching 
assignments. 
20. That 12 per cent of the faculty didn 1t like to supervise 
any student activity. 
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21. That all of the teachers felt they had about the right 
number of activities to supervise . 
22. That 20 per cent of the faculty would like to have more 
counseling t o do. 
23 . That 88 per cent of the faculty considered their npolice 
dutiesn about right . 
24. That 75 per cent of the teachers felt they taught about 
the right number of classes per week and that the work was divided 
about as equitably as possible. 
25. That 44 per cent of the teachers considered their total 
work load in the top one fourth, 56 per cent rated their load 
in the middle one half, and no teacher considered himself in 
the lower one fourth as far as total load was concerned. 
26. That 94 per cent of the faculty did not believe that 
routine administrative details took up too much of their time. 
27. That 75 per cent of the teachers considered their classes 
about the right size and stated they usually or always could 
find time to prepare adequately for their teaching. 
28 . That all the teachers were either pretty well satisfied 
or very well satisfied with the way they were treated outside of 
school by people of the community. 
29. That 94 per cent of the teachers were satisfied with the 
way they were treated in the school, all things considered. 
30. That 19 per cent of the teachers rated their own morale 
as very high, 44 per cent as high, and 37 per cent as fair. 
31. That 67 per cent of the faculty were satisfied with their 
prospects for advancement, and only 13 per cent were dissatisfied. 
32. That 38 per cent of the teachers were satisfied with the 
salary schedule, and only 31 per cent actually dissatisfied. 
33 . That 88 per cent of the teachers were satisfied with 
their teaching position, while the other 12 per cent were about 
"half and half . " 
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CONCLUSIONS 
From a study of the data presented it may be concluded that: 
1. A distinct majority of the respondents (parents, pupils, and 
teachers) to the opinionnaires were satisfied in general with the 
school and only a very small minority expressed dissatisfaction to any 
extent. 
2. Parents and pupils were generally satisfied with the way 
students were treated by the school, with the discipline, with the 
teaching methods used, with the lunch arrangements, and with the help 
the school gives the students on social problems. Some dissatisfaction 
was expressed concerning too many activities, Tuesday night basketball 
games, the lunch arrangements, and changeable or inconsistent discipline. 
3. Agreement was general that most of the curriculum would 
prove useful to the students in everyday living. 
4. Students almost unanimously expressed that t hey were proud 
of their school. 
5. Opinion was definitely expressed that equipment is adequate, 
and that the school is kept clean. 
6. Parents and teachers agreed that they did not know each 
other as well as they would like. There was a distinct lack of parent 
visitation to the school. 
7. A majority of teachers considered the system by which pupil 
progress is evaluated as being good, but quite a number of teachers and 
parents believed that the system of reporting to parents was only fair. 
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8. Nearly one half of all the respondents considered that it 
costs the student too much money to attend school. 
9. A small minority of teachers and students either do not con-
sider themselves none af the gangn or are uncertain in this respect. 
10. Parents expressed themselves in favor of kindergarten, a 
system of junior colleges, higher salaries for teachers, and higher 
truces if this should become necessary to maintain the offerings of the 
school. Doubt was expressed as to the advisability of spending tax 
money for evening school. 
ll. Teachers were satisfied with their work load, the activities 
they sponsor, with discipline, with the academic freedom they enjoy, 
and with the way they are treated both by the administration and by the 
people of the canmunity. Some dissatisfaction was expressed concerning 
the salary schedule. 
12. The things most liked about the school were the modern 
buildings and facilities, the general harmony and cooperation evident 
in the school, and the opportunities offered the students. Parents 
and students alike expressed satisfaction with the teachers. 
13. The things most disliked about the school by the parents and 
students were the personal characteristics of some teachers, the short 
noon hour, and the overemphasis on sports. Teachers and parents 
criticized the indifferent attitude of some pupils toward scholarship 
and parents• interference on discipline. 
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RECOMIIBNDATIONS 
In view of the information provided by the opinionnaires general 
recommendations may be made as follows: 
1. The investigator recommends a stronger public relations pro-
gram. In this program, parents should be informed fully not only as 
to the program of the school but several other items should be consid-
ered. Continued publicity should be given to the lll9chanics of the 
school lunch program, including reasons for the short noon hour. 
Parents should be informed concerning the minimum charges actually made 
by the school and the many items that are either furnished free or at 
minimum cost. 
2. The investigator recommends a diligent continuation of the 
school policy of adapting the school curriculum to the needs and 
desires of the students. 
3. The investigator recommends an effort be made to break down 
the existent lack of parent visitation. 
4. The investigator recommends that the administration consider 
the suggestions concerning too many activities, specii'icaUy: Tuesday 
night basketball galll3s . Consideration should probably be given the 
many suggestions for more intramural athletics. 
5. The investigator recommends an attempt to improve the report-
ing of the progress of the students to their parents . 
6. The investigator recommends an effort be made to identify the 
individuals who are not bemg ttincluded" to a desirable extent, and to 
provide a more secure social niche for these individuals. 
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?. The investigator recommends that each teacher should analyze 
their discipline practices. While the existence of differences in 
discipline among teachers is not an undesirable situation, all oppor-
tunities for charges of changeable, inconsistent, or unfair discipline 
should be eliminated. 
8. The investigator recommends that all teachers also analyze 
their practices of as signing excess work that may become tthomework, 11 
keeping in mind that the student is also carrying other subjects. 
9. Finally, the investigator reconnnends the desirability of the 
use of other studies of this type in the future, both in the Kinsley 
Junier Senior High School and in other progressive school systems. 
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